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\humblc effort to develop this syllabus document for B.Ed. programme.

: ( Guiding Principles \

In the light of recent transformations in teacher education, we
engaged in the process of envisioning our two year B.Ed. programme.
While developing the document, that would satisfy the needs of our time,
we agreed on certain broad principles that should inform this process.
First, our thinking on teacher education should be integrative and
flexible. It must not be a prescriptive endeavour. Second, the curriculum
of teacher education should capture the global canvas of contemporary
knowledge required for preparing effective teachers. Third, the potential
of socio-cultural context of learners as a source for rejuvenzating
teaching-learning is very important. Therefore, the content of curriculum
should emphasize context based understanding of learners. Fourth, there
is a need to acknowledge the existence of 2 diversity of spaces and
curriculum sites for the learning of teachers. Along with this, we should
also appreciate the diversity of learning styles of learners and their
learning contexts in which teachers have to function, such as oversized
classrooms, language, ethnic and social diversities, children suffering
disadvantages of different kinds. Fifth, any pedagogical knowledge has to
constantly undergo through the process of modification to meet the needs
of diverse contexts through criticzl reflection by the teachers on their
practices. Therefore, a teacher education programme should be designed
to enhance the essential professional capacities in teachers to construct
knowledge, to deal with diverse contexts and to develop autonomy for
taking their professional decisions. Lastly, the curriculum should also have
enriching space for developing positive professional identity in teachers
which is very significant for, the motivation and their effective
functioning.

Against this backdrop and keeping in view the curriculum
framewsork for two years, B.Ed. programme envisioned by NCTE, itisa
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T faTaUE (Core Courses)

Y9’ &war &1 A& (Enhencing Professional Capacitites)
urgggat B WHH (Understanding of Curriculum)
m e favgum (Conl:nt Enrichment Courses)

Rrerareiy fTae= (Pcdagogy Courscs)
Yopfoqs fawaas (Optional Courses)

ST H—uTe ‘e $ARY SRl A urgmeat @ afte ot ¥ | s &
T UGTTI-IIgaEd & A ¥ 4R enare Rieet § e ) @ e urd

ST |
An Overview of the yearly distribution of Courses
TR
Course Marks
Code Title Credit | Practicum | Theory Total
C-1 | Childhood and Growing up 4 20 80 100
C-2 | Contemporary India and Education 4 20 80 100
C-3 | Learning and Teaching _ 4 20 80 100
C-4 | Language across the Curriculum 2 10 40 50
C-5_ [ Und di Disdglins and Subject 2 10 40 50
C-6 | Gender, School and Society 2 10 40 50
C-7a_| Pedagogy ofa School Subject- Part I 2 10 40 50
EPC-1 | Reading and Reflection on Texts 2 10 40 50
EPC-2 | Drama and Art in 2 10 40 50
EPC-3 | Critical Understanding of ICT 2 10 40 50
Engagement with the ficld: Tasks and Assignments for Course 1-6 & 7a - - - -
| Total | 26 130 520 650
Course Marks
Code Title Credit | Practicum | Theory [ Total
C-7b | Pedagogy ofa School Subject—Part 11 2 10 40 50
IC-8 Knowledge and Curriculum 4 20 80 100
C-9 | Asscssment for Learning 3 20| 80 | 100 |
IC-10 | Creating an Inclusive School 2 10 40 50
IC-11 | Optional Courses (thic following four options)’ 7 " 2 10 40 50
(a) Basic Education
{b) Health, Yoga and Physical Ed
(c) Guidance and Counselling
ﬁz (d) Envi 1 Educati
EPC-4” | Understanding the Seit 2 10 a 50
[School Internship 10 250
[Engagement with the Field: Tosks and Asignments for Courses 7b & $-10 - - S -
Total 26 130 520 | 650
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EPCs and Optional Courses

i
f f Core,
] - for Practicum ©
! ing Scheme T Marks )
i Marking D Marks
[ Internal Test 10 Index
| Courses With Assignments, Projects, Classroort 10 Core Colrses i < T S R B L T
{ internal marks 20 participation and Regularity S.No. Code Course Name Fage Ne:
; : i e Total 20 7 C-1__| Childhood and Growing up 11-13
l AR v 2 c2 |c y India and Educati 14-18
1 AR TN ———
! Marks 3 C-3 | Learning and Teaching 19-22
j Internal Test 05 4 C-4 [ Language across the Curricull 23-24
| Courses with Assignments, Projects, Classroom 05 5 C-6 [ Gender, School and Socicty 25-27
! internal marks 10 parﬁCipaﬁon and Regularity 6 C-8 | Knowledge and Curriculum 27-31
| Total 10 7 C9 | Asscssment for Leaming 31-33
{ 8 C-10 | Creating an Inclusive School 34-35
| EAhancing Professional Capacites (EPO T isei Ve ie h 5
S.No. Code Course Name Page No.
9 EPC-1 | Reading and Reflection on Texts 37-38
]0 - EPC-2 | Dramaand Art in Education 39-40
i S S 11 EPC3 | Critical Understanding of ICT 4143
K ]2  EPC4 Undk ding the Self 44-45
| Colirses velated to Subjectand Pedagopyiiite. A0 s ie S a e S |
! ] S.No. Code Course Name Page No.
4‘ 13 C-5 Understanding Disciplines and Subject 46
“ ) 14 C-Ta | Pedagogy ofa School Subject- Part I 47-68
‘ 15 C—7p Pedagogy of a School Subject-Part 11
| PO FERALCOVEs e e T A R e B V|
I ] S.No.  Code Course Name Page No.
w 16 C-1T(a) | Basic Education 87-88
| 17 C-11(b) | Health, Yoga and Physical Education 89-90
: 18 C-11(c) | Guidance and Counseling 91-93
1 C-11(d i W
9 (d) | Environmental Education 94-96
| : (20 FSchool TTeriship! Programme e s ag sy o w10 97-103
[
SN —
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BoreCourses sy 1 IR Wl b ol GBS T e R s T R
A AN s RGN 2w
S.No. Code Course Name - Page No.

C-1 Childhood and Growing up

C-2 Coqtcmporary India and Education
C-3 | Leamingand Teaching

Cc4 Language across the Curriculum
C-6 Gender, School and Society

C38 Knowledge and Curriculum

C-9 Assessment for Learning

C-10 | Creating an Inclusive School

ah‘ungPr ofessional Capacities(EPC) " (7" 0 i Rt e

B LR A 30 S W e T K YR S N T

0. Code Course Name Page No..
EPC-1 | Reading and Reflection on Texts :

10 EPC-2 | Drama and Art in Education
11 EPC-3 | Critical Understanding of ICT
]2 EPC4 Understanding the Self

:'Oo\lO\br-kbal\Jh..

m
‘°2

TCourses related to Subjectand Pedagogy = . S Sl e
S.No. Code Course Name Page No.
13 C-5 Understanding Disciplines and Subject
14 C-7a | Pedagogy of a School Subject- Part I
15 C-7b | Pedagogy of a School Subject-Part 11
OB ONAL COUTIES %, il o e S SR T RO

'S.No. Code Course Name Page No.
16 C-11 (a) | Basic Education

17 C-11 (b) | Health, Yoga and Physical Education
18 C-11 (¢) | Guidance and Counseling

19 C-11(d) | Environmental Education

20 YSeHoolInternship. .. =
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w2 TCdde | " Course Title
o at Practicum | Theory | Total
o - Childhood 'and Growing up 1* year 20 80 100
b Cor;tcmporary India and Education ! 1* year 20 30 100
Learning and Teaching 1* year 20 80 100
| Language across the Curriculum 1* year 10 40 50
| Gender, Schoc;l and Society 1* year 10 40 50
C8 |Knowledge and Curriculum 2™ year 20 80 | 100
C9 | Assessment for Leaming 2" year 20 80 100
C-10 | Creating an Inclusive School 2™ year 10 40 50
i
(10 )= ———
19/
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C-1
Childhood and Growing up

Unit-1
Rrmeft : qm9s 3R Row Learner : Childhood and development
o T A @R : YERE 7 FHHIAA|e Concept of Childhood : Historical and contemporary
R, W et perspectives; major discourse

& A PWF : IRAR, ger,|® Key Factors during Childh
o, e . ﬁaﬁ Community and School

3 f . al® Children, Childhood and their development:
o 7w, T ﬁ:mm;ﬁiﬂ < i{. The Contemporary realities with special focus on Bihar

q Family, Neighbourhood,

TR T FIT G GHeqT I1el 7 VI S AFAR W24 agedt W | 3 Wi Rar 21 M-t wrm
W 50 TP B YT AT S9gE 8 | AR Rr 3 i qealt olR 799 31 ST A1 I
7 TS ¥ ) aRomai A At A S | 79 Y R SR B ) T B wre—an o g a8
TR T Y G &, gt Wit ot aw g ) Rer & e A A g an aew ag e € get
TG A HHeA D I Tl B RErares v B gat 6w e, IR 78 R R B smant @
T W B BT @ S, S 3 A wef s g f 9 s

Unit-2

e e # e Understanding Human Development

© 13 R 3 e Jraure - 3R, TRue o Major Concept in Human-Development: Growth,

T i@ A gereen; IR X1 T A | Maturation and Development; Growth Curve and its

R & Wl % g Swifvn; A& 3| implications for the Human Development;Basic Principles
i of Development

. ® Debates: Nature v/s Nurture, Continuity v/s Discontinuity,
AW IAR; WS T W Universal v/s Contextual
2 ® Development of leamer: physical, cognitive, languag

AP, AEIID T AP, 578 g o emotional, social and moral; their interrelationships and
S ofR Ay FfRamef (Rar), sRaw, | implications for teact (special ref to theories given
Dt IR At 3 Rigich & A wici 4) | by Piaget, Erikson, Kohlberg and Giligan).
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Unit-3 )
FrviRraven ¥ Rwmeft . Learner in Adolescence

o ReviRmawn & @R : Wi T, 5@  Concept of Adolescence: stereotypes, need of right
Iﬁm;gwgtmm understanding, major issues and factors
o Rovireraen o) fadhy e % v gn e ) smamit| @ Under ding stages of develop and their
Wmﬁgmﬁgm P h istics with special emphasis on adok
0@!‘\“@ Rreidfal % iR, i, ® Activities, aspirations, conflicts and chall ges of]
W R, it I T 7 B ol an adol learner and ways to deal with them,
ATE. TR
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- Socialization and the Context of Learner

Y tives, education as
jalization: Major perspectives, .
B Cochci;;:]tl ;fﬂigcll“ey factors; Ecological system theory given
ame

brenner s )

by l?m{lf:l‘; of Socialization and their role: The context of

o Institutio munity, school, peers, teacher, I'I\.Edl.a, n}arket,

fa:}:ul); Cr:’n";I and ix’lfomaal organization; social institution
other fo

re, class, caste, etc. D %
;uc::‘:s ‘;‘;‘g’mi Jlization and social realities (with special
® Pro

focus on Bihar): Inequalities, conflict, marginalization and
ir impact on learner o
L'_hl“ﬂ—-’——m ) e PR et < §

Unit-5 _ =
Understanding diversity in learners
Diversity: Variation,
¢ and Concept of Human D - Ver
i :::::ogcncily and Celebrating Uniquencss; Social and
Diversity; e
. gultur&l of dtiyﬁ'crcnces: Intelligence, abilities, interest, | -
titude, creativity, personality )
. Iajpnlicrstanding children and adolescefn? from diverse
contexts: Social, cultural, community, r?llglon, caste, class,
gender, linguistic and get{graphlc location
» Understanding Diversity in School
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Suggested Readings:

Aries, Philip (1962). Centuries of Childhood. New York: Vintage Books publications

Berk, L. E. (2011).Child Development. (8th ed.). New Delhi: Pearson Prentice Hall.

Berk, Laura E. (2006). Child Development. New Delhi: Printice Hall of India Pvt. Ltd.

Chand Kiran (2012), Shiksha Ka Samajik Paripreshya, New Delhi, Delhi Vishwavidhyala.
| Kumar, Krishna (1993), Raj Samaj Aur Shiksha. New Delhi: Raj Kamal Prakahsan,
| Kumar, Krishna. Bachpan ki avdhama aur Baal Sahitya. Shaikshanik Sandarbh, Issue-24.

Mishra, A. (2007). Everyday life in a slum in Delhi. In D. K. Behera (Ed.), Childhoods in South

Asia. New Delhi: Pearson Education India.

Monstessori, Maria (1995). Secret of Childhood. Hyderabad: Orient Longman. "

NCERT. (2006a). Position paper-National focus group on education with special needs (NCF 2005).

New Delhi: NCERT. L

NCERT. (2006c). Position paper-National focus group on problems of scheduled caste and sched-

uled tribe children (NCF 2005). New Delhi: NCERT. .
] Parekh, B. C. (2000). Rethinking Multiculturalism: Cultural diversity and political theory (pp. 213-
| 230). Palgrave.

Pathak, A. (2013). Social Implications of schooling:
‘ Books.
| Piaget, J. (1926). Language and Thought of the Child. London: Routledge & Kegan Paul.
‘ Piaget, J. (1951). The Psychology of Intelligence. London: Routledge & Kegan Paul. -
| Piaget, J. (1952). The Origins of Intelligence in Children. New York: Intern:

Knowledge, pedagogy and consciousness. Aakar

ational ilnivcrsity Press.

Ranganathan.N. (2000).The Primary School Child: Development and Education. New Delhi : Ori-
ent Longman

Rogoff, B., Baker-Sennett, J., Lacasa, P,, & Goldsmith, D, (1995). Development through participa-
tion in sociocultural activity. New Directions for Child and Adolescent Development, 1995(67), 45-
65.

Santrock, J.W. (2010). Lifespan Development.
tion

Sarasati, T.S. (1999). Culture, Socialization and Human
Saraswathi, T.S. (1999). Adult-child continuity in India: Is adolescence a myth or an emerging real-
ity? In T.S. Saraswathi (Ed.), Culture, socialization and human development: Theory, research and
applications in India. New Delhi: Sage.

| Saraswathi, T.S. (Ed). (1999). Culture, Socialisation and
| and Application in India. New Delhi: Sage. :

{ Shm N. (2003). Understanding adolescence. NBT India. .
Steams, Peter N. (2006). Childhood in World History, New York: Routledge.

Sternberg, R.J. (2013). Intelligence, competence, and expertise. In A. J. Elliot & C. S. Dweck (Eds.),
Handbook of competence and motivation (pp. 15-30). Guilford Publications. !
| Students of Barbiana School (1970). Letter to a teacher.

Woolfolk, A. (2014). Educational Psychology. (12th ed.). New Delhi: Pearson Education.
Woolfolk, A., Misra, G &Jha, AK. (2012).Fundamentals of Educational Psychology.
(11th  ed.). New Delhi: Pearson.

(13th ed.). New York: McGraw-Hill Higher educa-

Development. New Dethi: Sage.

Human Development: Theory, Research
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Contemporary India
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C-2
and Education

Unit-1
Education in India: From Past to Present

s Reflecting on Education during Harrapan, vcm

Jain and Sangam period; ancient cducation institutions
Education during medicval period (Maktab, Madarsa ang
Sanskrit Education), and Indigenous System of Education
during eighteenth century

o Education system emerged during British imperialism:

Missionaries, Formal education system under British
administration, Different Education systems or movements
founded by Indians (i.e. Young Bengal Movement, Deoband,
Aryasamaj, Aligarh, Satya Shodhak Samaj, Jamia school,
Basic education)

o w 3 R @7 e (RER| © Post-Independence development of Education System in
;amﬁi & EE Ry R T Hvaagy| India (including historical development of Education in Bihar)

s 1 e @Y e gaerg H

mmqmmm%nmwmnﬂzmmmmmw

The Concept of Education

o 1 : He U4 uqple; fifea @fdd @1 & g9 @ Education: Need and nature; analytical understanding
o ’ of the notion of an educated person

® Analysing the thoughts of various Indian thinkers:
Sir Syed Ahmad Khan, Jyotiba Phule, Swami

e % AE i, Sifer g, Wl e,
Vivekananda, Sri Aurobindo, Pandit Madan Mohan

) R, e erdra, <, W
A e 3 S Vfalviya, Dr. Zakir Hussain. Maulana Abul Kalam

2;"’" S S <L . e, 3. @ Azad, D . Rachalishnan, Dr. BR. Ambediar
Wi@ﬁ_ R 9. a7 and J. Krishnamurti
o Trvarey Rl & s Rt F1 RTINS W9 o Analyzing the thoughts of various western thinkers:

e o wms

o M @ R "R’ R &R & e @ wem |

Plato, Rousseau, John Dewey, Paulo Freire
. Undcrslan‘ding.of Education through'Hind Swaraj'
by Gandhi and 'Shiksha' by Rabindranath Tagore
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T 5T B IH H fren o aeedt ypfy et stvaRe—srtraiRe-PriveRa, TraRe—Tara afd
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5 Unit-3

RieT @ GaETtd 4 Grias e | Constitutional and Social Context of Education

o TS W : ARAY R % G | e Constitutional Context: Education as a means of social
g @ A D N R S justice in the [ndian Constitution; Constitutional values and
T fre (e, Ao e O et ), (Preamble, F 1 rights and duties); The
g vd s i 2010 (IR0 T 0 )| Right to Free and Compulsory Education2010 (RTE) and
1 SR T A, R R W S inclusion; Education in the concurrent list and its

g\ ?j

implications

o Social Context: Composition of Indian society and its
implications for education: Inequality, discrimination,
exclusion and marginalization in the context of language,
religion, caste, class, gender, region, and disability; Issues
and challenges in the education of Dalits, OBCs, the
Scheduled Tribes, girls and religious minorities; Inequality

@ wed ¥ o vd g

o RErert smmm (LA w@5a,
TAT-TEd ) | Svda affa wet @
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in schooling (Govt.-private schools, rural-urban schools);
the role and agency of teachers in the education of above
mentioned groups; Classroom ethos as an area of enquiry
from the perspective of children from diverse socio-cultural
and economic backgrounds.
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Unit-4 i i
Understandin Education_in relation {o Polig;
—opment of School in the light of Policy 3

o g:‘:ls(:)‘ixrcc to understand the contemporary sr;cn?c'::::“'“:
cducation process (cumcu!um, teacher, cummllni(y)md
schools in India as well as Blh?r ' of

o A critical review of commission reports anq
documents through a lhzgmauc .ﬁ’cus' linki
contemporary COMEX] wm.‘ salient debaeg Sin
independencc: Mudaliar Commxgswn, Kothari Commissiocc
NPE 1986, Ramamurthy Committee 1992, Yashpal Rex n,
1993, Last two NCFs, CCS report 2007 ort

o Teacher and education policies: Special reference to
chapter in Kothari Commission, National Comp;
Teacher 1983-85, NCFTE 2009, Justice Verma Co,
Report and other recent documents.
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Unit-5

| Rrara 9T6a @ qeee Jgi |

The contemporary system of School or;

o Rare we, sgERen AR 3qq,
| TR @ ey seaa & 9 ¥ | fEed
| e @ TR T SR R | R
| @ ST 3R WeT B I D w9 A

I o Rarea 3R 3= Mo Gred 3§ waE
: fRrers — fire v, 199 1 UG ®R B
| UM (G0 o o Ao Ao o Fo
‘ 3o Eo, To wo o Zo, Zo <o Ho, T
| =0 30 <o)

o Rener yaem % dior s aiffe srefis
s, e Prlim 3 w9 Y, T AR,

o School Organization: Concept and major Components;
Community as an important component; Basic Principles
for the functioning of school organization; School as an '

.organization' and as a 'part of organization'

e Relation between Schools and other educational
organizations: Teacher education institution, State and
National level bodies (such as SCERT, NCERT, NCTE,
NUEPA,UGC, MHRD) .

o Planning in school management: Annual school calendar,
Day to day schedules, Time table, Staff meetings,
Activities, Student issues, Monitoring, Managing school
resources (the school Building, School budget, Laboratory,
Library, Sports ground, Hostel, School office; Cleaniness,
Maintenance and optimum utility, School records),

Disaster management and safety education.’
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e Unit-1
e | R aERoTy Concepts related to Learning

o 3fym /¥ : AP RErt 9 WRem (o Leaming: Introduction to multiple views
o IR B TRT FEAS bckaicd ® Major factors affecting leaming
o W@ % T 2 A d gere wad @ Role of concentration in Ieaming and its enhancement
o sicreEl A RATOTETS WHw : af 2k [® Analytical understanding of relations: Leamning and

. aifterm i e, v Ay Development; Learning and Motivation; Learning and

TR .| Intelligence
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Unit-2
Iftrm @ dgifes R Theoretical perspectives on Learning
o T & Wi Rigial & Ry a1 Y | @ Reflecting on the development of theories on learning:
R Historical perspective

© Theories r.elalcd to Leamning: Behaviourist, Cognitivist,
Information-processing  view, Humanist,
Social-constructivist

o I & wEfa Rigidl @ i : TR,
ALY, ALY, GEA-UFarswor 7,
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A ! X - Basic assumptions about learners and learning
m ’ﬁa;; ST Tl SR WS [ . applicability for different learning situations
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faftvr R 3R B o Understanding multiple views for (o, |
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i TEA UGHATS ¢ WS 2 S Classroom processes and Learning Plan

Dweck, C. S. (2006). Mindset : The new psychology of success. New York: Ballantine Book
© TETdl SRRATT ¢ gAY PR TG AR, | e Classroom processes: Factors affecting ; major challenges;
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! Lok eot ' of learners .

I | o =T T TR @ SR PEIPH | o Seating arrangements for various classroom practices Farrell, M. (2009).Foundations of Special Education: An Introduction, (4th ed.). Wiley Blackwell
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Unit-3

| Curriculum
T Language in Schoo
fourrd R X | Language as a 'subject and as a 'medium’ in school
o 7T R AR ¢ e @ m;Ww « Role and importance of language in the curriculum:
o et 3 s @ e, Place of mother language
= W, AR B A » Understanding the objectives of leaming languages:

imagination, creativity, sensitivity, skill development

. 3:3':;"%'} i‘:\r:truclion: suggestions of difference
issions.

. :Iloar}:)r:\il:::xoens about languages iq classroom discourse:

attitude towards multilingualxsrg.: d(:lza!:gnges. of
TgRE TRea, Rmm @1 | teachers in teaching language subjects (with special
s ‘ﬁﬁ;(;:’i zﬁfm:; %) focus on Bihar) . -
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Agnihotri, R. K. (1996). Kaun Bhasha Kaun Boli. Sandarbh 13, 3743

Agnihotri, R.K. (1995). Multilingualism as a classroom resource. InK. Heugh, A Sicgmhnl;s& P. Pladdemann
(Eds.), Multilingual education for South Africa (pp. 3-7). Heinemann Educational Books.

Agnihotri, R.K., & Kumar, S. (2001). Bl{asha; boli aur samaj. Deshkal Publications.
Anderson, R.C. (1984). Role of the reader’s schema in comprehension, learning and memory. In R.C.

Anderson, J. Osborn, & R.J. Tierney (Eds.), Learning to read in American schools: Basal readers and content
texts. Psychology Press.

Atwell, N, (1987). In the Middle: Writing, reading, and |
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Grellet, F. (1981). Deveioping reading skills: A practical guide to reading comprehension exercises.
Cambridge University Press.

Kunwar, N. (2015). ‘Right writing’ in Indian classroom: lcﬁ}ning to be artificial. Language and language
teaching. Vol 4, No. 1, Issue 7. : . :

NCERT. (2006d). Position paper-National focus group on teaching of Indian language (NCF 2005). New
Delhi: NCERT.

Rai, M. (2015). Writing in Indian schools: the product priority. Language and language learning. Vol 4, No
1, Issue 7, 32-36

Sinha, S. (2009), Rosenblatt’s theory of reading: Exploring literature, Contemporary Education
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C-6

Gender, School and Society
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Unit-1
TSR B wH Gender Issues: Key Concepts
© GUeT 3R T & arguRenm ® Concept of Gender and Sex -
VTSR YT, SO Wil W Ay, |  Understanding Gender bias, gender stereotyping and
AR TR B gender empowerment
o WRA ¥ WSt I MeRiE TR o Historical perspective of Gender in India
o VST 3R e © Gender and Patriarchy
Unit-2
Svex 3R wiawer Gender and Socialization
® 3R AR wE F1 g

* Making of woman and man.

© Theoretical perspectives related to Gender:
Socialization theory, Gender Difference, Structural
Theory, Deconstructive theory.

© Gender Identities and Socialization Practices: Role
of religion, family, society, media and School.

Unit-3
TSR A gRwRt B R Gender Studies: perspective development
o F AT A VR I A RE RPN | o Paradigm shift from women's studies to gender studies.
o AU W wWala ol @ v * Context of researches related to gender.
o TIUSY grarft W W g sieiant )| © Landmarks from social reforms movements,focus on
T women's experiences of education, legistlative.
@ TIUEY Wil A, FEN W AR | © Constitutional, legal and policy perspectives about

Gender issues.
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Unit-4
i e, RuEoRIed Gender and Education: Curriculum,
R i [tikicd 5 Pedagogy and Teacher
= iculum: The question of gend
: { hool and Curriculum: que gender
g WW‘T‘ Wmmmmﬁm: ' f:nsc;tivity; gender and hidden curriculum; Analyzing
T e ;f‘ Rrpor A school spaces and processes from the perspective
SrTeY ©d SRR @ AR B ey . .
« Gender in text and pedagogy: Analyzing the
o S DA rREGEIT| 1 nstruction of gender’ in textbooks and classroom
mmfhmﬁﬁmm‘?wﬂaﬁm practices -
o Siogy AT 3 R @ 4R TS B o Role of Education for gender equality: Importance of
fRren &1 qE schooling girls N . ; -
o R @ RadET T Sve W | o Teacher: as an agent of change; gender sensitive
2 professional
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Knowledge and Curriculum

Unit-1

T SR fwr

Knowledge and Education
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® Und ding relation b 5 ige
and philosophy.

© Basic Concepts in Philosophy of Education: teaching,
training, leaming and education in the context of the
child's nature, growth and development; Concept of]
information, belief and truth in relation to knowledge.

e Purpose of Education as a basic of knowledge:
individual or social devel t, providing knowledge|
or information, materialistic or spiritual development;|

 criteria for worthiness and pofitical agenda of
education.

o Knowedge, Education and Value: Place of value in the|
purpose of education; what are values? Are they
relative or absolute? Who creates values? How|
values ‘change according to context and how they

ﬁ i A ;:ﬁ tﬁmﬁ tﬁ zlﬁm it impact the purpose of education.
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Unit-2
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. Epistemology and Education
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w mﬂ’:‘g‘m AR o Epistemology: Schools of thought (isms) 04 Ingigy
o . : frea, A
i@ & v = AR

Philosophy

« Methodological Options in Education: A“"'ﬂpﬁom
about human nature; critique of behaviorism and ity
three altemnatives:

(a) Activity: With reference to Dewey's
leamning and Gandhi's NaiTalim;

(b) Discovery: With reference to Montessori';
description of children's intellectual 9rowth ang
Dewey’s concept of inquiry;

(c) Dialogue: With reference to Plato (Allegory of
Cave), the Upanishads(The Nachiketa

ideag on

T R T
o UeTYYl @ Prfve: o W@ 2w, Prm e
T Ffiew, daie ghRemw, fwmdt o
i aiegle o, Raed 7 v
FR 3 3 991 weget B e |
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dialogue) and Buber's idea of a dialogue
TR 3 Wy '::: g g;?) ™ teacher and student (I and Thou") along with g
o 1 o 3 discussion on the role of a teacher.
Unit-3 ‘ e
Understanding Curricul_um
© yrggwt A wAw . o Curriculum: Concept and importance; Clarity among
© TEueYf : JEEen @ e Wemed A - curriculum framework, curriculum, syllabus and
TG T IR ) JEron | textbook
I wesn) .

o Relation of knowledge and Curriculum: Philosophical
and sociological aspects.

e Curriculum determinants: Vision and objectives,
Criteria, knowledge categories, ideological stances,

Socio-cultural context of leamers, Nation and school

level determinants; factors of hidden curriculum

Unit4 -

Approached to Curriculum Development

. Wmsmhwm
mm-mmmm

ST, TREAT SUT, - s

mwa\&nmwmmu

0 ﬂum-ﬂmtmwm
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© Different approaches towards curriculum development
major principles; Subject-centered; context-centered;
behaviourist; competency-based, leamer-centered and

* Critical Understanding of existing curriculum of schodl
education: in relation to form of knowledge, knowing

5| -and is relation to socio-cultural aspects of society

» School Curriculum: Major nd

mpomnh
their nature; role of teacher and leamer; challenges of
its transaction

S

IZ?*
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Unit-§
School : The Context of knowledge,
Curriculum and Education

* Knowledge and knowing in school: Forms, sites
and processes; paradigm shift.
o Curriculum as ke
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y determinants of knowledge in
e & wa % School.
o REe 3 TR B WRw ¥ e o T e Linkage of Education with outside school
reTagt : Rvorerex experiences.
i $ o ﬁm ' wrem s Knowledge, Curriculum and Education: Role of

teacher as a critical pedagogue.
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c-9
Assessment and Learning

Unit-1

Basics of Assessment

e Basic Concepts: assessment, evaluation,)
measurement, test, examination, formative and
summative evaluation, continuous and comprehensive|
assessment mandated under RTE, and grading.|

® Purpose of assessment in different paradigms:

(a) behaviourist (with its limited view on learning as
behaviour), (b) constructivist paradigm and|
(c) socio-culturalist paradigm; distinction between

assessment of learning' and 'assessment for learning";
assessment as a basis for taking pedagogic decisions|

Unit-2

Analyzing existing practices of A ent

® A critical review of current evaluation practices and

- their assumptions about leaming and development;|
examination for selection or rejection; role of traditional
examinations in maintaining social and culturall
hierarchy; impact of examination-driven teaching on
school culture and on pedagogy; content-confined
testing:. critique of prevailing quiz culture and popular,
tests such as ASSET and Olympiad; commercializa-
tion of testing

o Impact of the prevailing assessment practices on|
students' learning, their motivation and identity;
detrimental effects of labeling students as slow or bright
or declaring them failures; perspective behind

no-detention policy in elementary grades under RTE

=30 )= e T
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A 1ent in Classroom
« Expanding notions of learning in a constructivigy

perspective; ability to develop indicators for

assessment; tasks fo[ assessment: P"O]ects_

assignments, formulating tasks and questiong
that engage the learner and c}e_monstrate the
process of thinking; scope for original responses,

observation of learning processes by self, b

peers, by teacher; organising and planning for

student portfolios and developing rubrics for
portfolio assessment, teachers' diaries, group
activities for assessment

» Dimensions and levels of learning, assessing
conceptual development, recall of facts and
concepts, application of specific skills, problem-
solving; application of learning to diverse and
new situations.

« Assessment of meaning-making propensity,
abstraction of ideas from experiences,
identifying links and relationships; inference,
analysis and reflection, originality and initiative,

flexibility.

Unit-4

A nent in Classroom

e Feedback as an essential component of

assessment; types of teacher feedback (written
and oral); feedback to students and feedback to
parents; peers' feedback, scores, grades and
qualitative descriptions, .

» Developing and maintaining a comprehensive
learner profile; challenges of assessment

Suggested readings:

Deshpande, J.V. Examining the Examination System Economic & Political Weekly, April 17, 2004
Vol XXXIX, No. 16.

[lawani. D (2015). Re-thinking Assessments in Schools, Economic & Political Weekly, Jan 17, Vel
, No. 3.

Nawani, D (2012), Continuously and com

prehensively evaluating child ,Economic&Political
Weekly, Vol. XLVIII, Jan 12, 2013, y gsndren .

NCERT(2007) National Focus Group Paper on Examination Reforms

Shepard, L. A. (2000). The role of assessment in a leaming culture. Educational Researcher.

Peer feedback and'eva|uation in Sanctuary Schools Dr Sudha Premnath and Ran]ini
Ranganathan (http:/mwww.ashanet.org/projects-new/documents/701/ °
Peer"/oZOfeedback%ZOand%20eva|uation%20in%ZOSanctuary°IoZOSchoo|s.pdf)

Black, P. (2015). Formative assessment - an optimistic but incomplete vision. Assessment in
Education: Principles, Policy & Practice, 22(1).

Broadfoot, P. k1 979). Assessment, schools and society. London, USA: Methuen & Co.

Bymnes, D.A. (1989), Attitudes of students, parents and educators toward repeating a grade. In

L.A. Shepard & M.L. Srith (eds.), Flunking grades: Research and policies on retention. London:
Falmer Press. X .

Darling-Hammond, L. (1998), Alternatives to grade retention. The School Administrator, 55,7.
Dweck, C. S. (2006). Mindset : The new psychology of success. New York: Ballantine Book

Andrade, H. L. (2013). Classroom assessment in the context of learning theory and research. In

J. H. McMillan (Ed.), Sage handbook of research on classroom assessment. California, USA:
Sage. L

Cumming, J., & Maxwell, G. S. (1999). Contextualizing Authentic Assessment. Assessment in
Education: Principles, Policies and Practices, 6(2), :

Soufoe Books on Asséssment for Grades |-V for Hindi, English, Mathernatié and EVS NCERT
(2008) -

ﬁ. B, AAGRaH, (rd—ale, 2011), W A 3 Fwfor aas‘: wraEeal, fevrre iR e
Hov-aqa, fenfmed, |

N

e, 78 A R e : o sl R, Rrn-Red, ad - s, 2013,

(3= - G :

Scanned by CamScanner



c-10

Creating an inclusive School
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Unit-1
Concept of Special needs and Inclusion

nderstanding diversities: concept, types (disapir:

* lz;,dimension of diversity) (disabilty g

o Disability as a social construct, classiﬁcation
disability and its educational imp”"aliono!
(a) Sensory lmpairment. (Hearing Impairment, visl,:'l
Impairment and Deaf Blind); (b) Cognitive Disabilitieg.
(Autism Spectrum Disorder, Intellectual Disability an&
Specific Learning Disability); (c) Physical Disabiliies;
(cerebral palsy and loco motor) :

o Philosophy of inclusion with special reference to
children with disabilities: (Discussion on Inclusive
education as the best alternative across all levels ang
categories of disabilities); The significance of the
positioning of special schools and inclusive schoolg in
the education of children with disabilities; The language
of inclusion- putting people first rather than the
disability a person may have)

o Process of inclusion: Concerns and issues across
disabilities; Contextualization of inclusion for diverse
learners; Modification of curriculum including
assessment; Universal design for teaching leaming
process; Reasonable accommodations; Instructional
adaptations .
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Unit-3

Inclusive practices in Classrooms

® School readiness (infrastructural including technolo-
gies, pedagogical and attitudinal) for addressing the
diverse needs of children with disabilities

e Role of Teachers (both regular and special)

e Pedagogical strategies: cooperative learning
strategies in the classroom, peer tutoring, social
learning, buddy system, reflective teaching,
multisensory and multidisciplinary approach

e Supportive services required for meeting special needs
in school and collaboration required for meeting
special needs in the classroom: general teacher,
special teacher, speech therapist, occupational
therapist, child and clinical psychologist and other
outsourced experts, family, multi disciplinary team
(along with child in the decision making process)

o Collaboration between teacher and special educator,

perspectives

o (RS afiEr AR wHEe W
o sERa wEfE aned, SuaReR W
YREHI , AR IR FAraIiEN,
Hefe s 3R o A f ey 2.
¥aa: (1995). R IR (2006), RAFerimaT B|

 Historical perspective and contemporary trends:
Journey from charity , medical, social towards human
rights based model; Succession from segregation,
integration and inclusion

» Constitutional provisions and other policies: PWDAct
(1995), RTE (2006), NPE of Students with Disabilities
(1986); Salamanca Statement (1994) and UNCRPD

HTAE: FARTT e parents, outsourced experts, students and others as
‘ a continuous process
Unit-2 } wiRgst B A fn Y ww g B oe0 & aifs ¥ s Rirer ¥ arEe R e @ Reef
TRieis TR 3k wHeTdM Wgiral | Towards Inclusion: Paradigm and policy | | b R R TS | I T R @ Y R Renera A wRiagan o1 worgy R o1 e & ol o @
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T el @ for sk fren ARy (1086),|  (2006), IEDSS (2000), . |
T FUA(1934) 3R gua L) | e Special role of institutions for education of phudren j
(2006).3m £ 21.09.09. (2000) with Disabilities: RCI (2002), National Institutes ?f }
o R o & o wwst 9 Rftre | disabilities (Indian), National Trust (1999) and NGO's 1
ftv. . . o (2002), Reaien & wetra ‘\
wer (), Wit = (1999) |
1
|
Y v |
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Enhancing Professional Capacities (EPC) C
rks
Course Title Ma
= Practicum | Theory | Total
. 40 5
EPC-1 | Reading and Reflection on Texts 1% year 10 “ 52
EPC-2 | Drama and Art in Education ~ | 1“~ year 10
40 50
EPC-3 | Critical Understanding of ICT 1¥ year 10 )
; 2 : 40 | 50
EPC4 | Understanding the Self 2" year 10
S o
‘ =36/
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EPC-1
Reading and Reflection on Texts .

Rren @ Wit & e & 8 fde A TR o Ar 3 R st o Ry s T
m:mmwﬁmﬂmmmmmsmwmmﬁmmw
el gfte Wk Bt #1 Vo R @ fore S Wit ot afte weg 21 Ren @ Wit @
mammmmwmwmmmmmwmaﬁ
W WH & | T Brerael # el @ W @ S §Y uRad=l @ A ok e @ o
AR WA B IR TARY B W G 0 A @ Ry saRend 81 3 SR R
m#ﬁamvw#é@mmtmmwaﬁMWﬁ@ﬁﬁﬁgﬁ
1 1, T, SE, 27 R B e W Rt avd & | A e e B T 3 g g
TTarl 3 R TEge B W TE T @ Ry oo A i &1 4 veed o @ R
P RTTAG G ITTHeTT B R T R avs 1 wemw S & 590 g A B av,
WAV Ud ARE A ST WA W ER e @Y W @ W o e &) 5@ o ol )
W o1 e aRngel B free whhr @ @e we ¥ werw Rig B 78 v T R
WA B W 1 AW e w1 59 R ¥ AR fieg 95 Tewgdt &) e & < o B
WWWBW$M/mmm—mﬁ,mﬁamm;m$mw
RIEN & TE WO B WA, DIA-RAT § R A s aderat 7 et @ when @
mﬁgtmaﬁﬂﬁwﬂwﬂa@%ﬁ:ﬁwﬂa%ﬁm%ﬁmmwmm
B.sﬁmlwmmww,Maﬁwﬁ,mﬁﬁmﬁmqkﬁmm
W,mﬁlmwﬁﬁtmjﬁwmmaﬁm%mﬁmmﬁa
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ﬁaamaﬁ@nmnrﬁm%ﬁﬁa-ﬁﬁwmmlmﬁ.mmaﬁmq%w ‘
TR @ R B Rt N weR @1 A RYE Toe W AR 7 @ 9
Unit-1

Ancient and Medieval Literature

W U -t et

£ 5o ¥ o W e @ g 4 et
1 95 5 A S ww W A R o 7o
&1 ¥ Ram 3, Preffer wiftedt 2 4w s 3
fygnmg:

® PR A W aiw

® YT -3 wEifgt ¢

o0z Wt ¥ Ty (o, & Td O )
o N Wide A T |

o Tfm-3wn & wur v T Wit

T T ¥ ai ) o Wi v el et
o GirRpae wiRker fvar o wan 8

This unit is focused on reading 'some ancient and
medieval literatures which are relevant to understand
education of their time. The following literatures are | |
identified as key readings:
 Dialogue from Upanishada
o Stories from Panchtantra
o Stories from Buddhist literature (Jataka, Theri &

Ther Gatha)

o Stories from Jain literature

o Stories from Gulinsta-Bosta and other related
literature '

The unit is flexible in nature. Many more ancient and

mediaval literatures can be added to this unit to make it

more enriched.

W!mtﬁmmwmmmﬁImmﬂmw&mﬁﬁmeanwmsm
I Rean Ay Rrert oW BT A e 3 WA g o &1
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Unit2 nd Contemporary Literature

This unlt i

litera N )
zgngm meaningfully. The unit contalns literatureg

nguages and socio-cultural contexts, sq
mmﬁ':?;ﬁa‘f angenriched space for reflection. Te
following literares aré identified as key readings
o 'Shikshak' by Binova Bhav? ~
«'Shiksha aur Jeevan Mulya' by Prof. D.S. Kothari
o 'Shiksha ka Uddeshya' by..Mahade.vi Verma
o Excerpts from ‘Ragdarbari 'by S[mlal Shukl .
o ‘Abhimanyu ki Shiks':la' from 'Churi Bazaar mein Ladakif

itten by Krishna Kumar o
. gg?(::ar;taf Rashmya‘ Dhyey ya Shaikshik Maapdand
rof. Anil Sadgopal :

. lr)r){a::em' story written by Avdhesh Preet
« 'Murdahiya' written by Tulsiram -
« 'Ek School ka Bayan' by Dr. G_yandeo Mani Tripathi
o 'Kya kahate hain Savaal' by Birender Singh Rawat

tures which have reaised the issueg

i W
v o 3 4% amf@ N

ot g w i &, R R 1 PR
o @ vor T &) T a \

AT
g o 1 98 R, e
e 2 7 s B v T R
omﬁﬁmm

o siicTel Tt G RN Ry @ 3
o g g < e 3
“yfiyg @ R T A

o 0, ol T 1 A T T
o 1 i e’

o 3@y M1 g IRR AR
.@mmmﬁﬁ“

o 2 ta At AT 21 O W T T

The development of contemporaly literatures is limitless.
o R RiE YO0 0 G @ TR §

Therefore, besides these key readings, there is amplg

T wifted B s iR A wiRet A
I AR AP E )
mmmmmma%mammmmmnmﬁmmaﬁmmmgwm
ﬁﬂmsﬂzm%ﬁa—ﬁaaﬁﬁmﬁwﬁl

in this unit.

R 2t ot < TR @ A W G e YT e @ R R 1 S B9 & W

i W IR AR ST W o I e & | TR 99 e v e @ Wit o A
FeT & W W # o o & e e & Rk a1 R w8 T e 2

a
W MOdems Telated to read some modern anq

space to add many more new- contemporary literaturey -

Unit-3
WY Wil Local Literature (Bhojpuri)
@R | This unit is focused on collecting and reading local
mgﬁs:ﬁmﬂﬂ :m%ﬁa: 3 Pt & | literatures related to education and its issues.
; . The literatures can be :
e
: o local stories
s sl « folktales
o S o folk songs
L b * | e lfe stories
o Wiia T .
The institution will make a collection of above men-
WM 9T WY W 39 Wit 7w | tioned literatures at its level with the help of the trainee
et forert T R i Rl 7)1 ot | teachers and faculties. They will search the local litera-
auif] ture resources. )

@ ¥ ¥ 39 5o B e A 3| T, 75 v U g & Rreed weh o fieet od aftged &19)

EPC-2
Drama and Art in Education

R A T WA Bl 9§ & e e} d & 5 A o R 3 wen ot i e g ek
qedi @ o gAE TeW wde & | ey A e & b 1w R Farert ok Rerert @ @t avd e
afee S 39 e B MR & 5 uahy ¥ 7 ger 31 T R Tages vav aieRer 7 e
w5 o 3 a8 @ & S O araraRy A e g ¥ g 98 Jw @ f 9% a9

Tl T4 el far e ufiha &1 @ wEway M 8 SR Tue He B o el & W RR W
R foar w2 | 39S qaNE RER W AW B I 5 A ¥ 39 2aeR § SR o B
TR ST T R T & | AR T, el Y wrde Tfafafy wwe S 2, @ A @ik e wew
@, R TR GB W I R Tew Rar R @ g g @1 st - sk
freres / Rt e ok OF 3 ST ¥ IS Ree A §, TR Rkl o A e
e RTE @ e @ od wreT g1 A A T 8| S0 guiioTd O1-Hid e 98,
weT S ¥E o €1 A @ W a wen ok Rrea A R, Renfft @ afa @ R &
ST TR B e § | afid @ Rew, Wk @ Rom st vl @ =it & fair § sen
%1 el AnTE e | R Sted ¥ oo, Ried R SRt o1 aFe e § Swdi
ST AP & WA B ©Y F, W & w6 # 3R RERi [y @ Ge T IR S w9 | B
el 3R Rraw g A N R o e § | g9-Rea & R soedl @ e 9w e
i o Rem @ O § ol B9 Teg v T & 9 R @ e ok wRa o w6 §
a: wREgel B SHe Agife T AEERE w9 TEd gers 4 & W | 39S e I T
Healt T R @1t weE R fen ¥ 9 vam o gRReT o W f gl T d e
% Taf P e | W § T W B B 5 98 o wie v @ e R Rl @ e
=} B FE TOR 9w IET WA el B

Unit-1
Drama as Performing Art

« Understanding the concept of Drama and its
relevance for Education

o Drama as a pedagogy

« Organizing Drama: preparatory activities and
resources, dramatic society

« Forms of Drama: Solo, group

¢ Playing Drama: Story, dialogue, characters,
symbols, decoration of floor, lighting, creating

W e @ w ¥ Ay

© 7 : IRV B W AR e T T

o 1T U e & w9

© Ty T Ao : AT AR WawE, $ARke
TREA A AT WE P iy

® EA & WY : e, WE

® AEH Bl eI, WA, AN, T, HA
& wemae, e, - Rerfvat @ ffor
FRAT

oyl em & A wwel @ S different situations.
o Rl % Arem @en @ Wewfa wn | « Knowledge of Indian and regional drama
o Ty A 9 wden iR s traditions

o Appreciating art of Drama in learners
« Review and assessment of performing art
'‘Drama’ ) i

— = e
=38/ ————— 39
e =30 H===
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Unit-2 |
Visual Arts and Crafts :]

i d Crafts with thep|
i Ny e Undersland]ng vusgal Arts an o
el i O S relevance for Education. y
il Rreorare ; e Visual Arts and Crafts as pedagogy.
® 3@ Tl V" freg @@ a; mﬁ A o Visual Arts and Crafts: different forms, basic resourceg |
s T o @az: i ) and their use.
T T Swafrn

o Knowledge of Indian Craft Traditions and regional fol| |
o & i Terilt Td e ool @ S| g,

o TR 7Y S, Rredt vl SRt @) o Knowleége of Indian Contemporary Visual Arls & Craf ‘
T and Artists. . - |
o a4 gva T vd freq @ Wik | o Appreciating visual arts and crafts in learners.
T o Review and assessment of visual arts and crafts.
© g7 Tell @ Rrew A wie R e

T T Ao

Unit-3 :l |
wer-amRa A AR R A qfer|  Art-aided Learning and role of a teacher ||

o TET Fell 3t Reerdt wrgmaat @ W gera| @ Integrating Drama with School Curriculum

. qm o U9 Riey @) R wegeat @ | ©® Integrating-Arts and Crafts with School Curriculum
Bt ) * Visualizing School and Classroom as a space for art ‘

of e P T R 3 aided learning |

& TE B WY A @ |

® Gl IR 3T @ fory Ries & dardy |
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 Preparation of teacher for art aided learning i

Critical Understanding of ICT

» mmﬁmwmmmm
R # T B RS A T a8 wow
¥ Rl TEA TR AW & | A 3T TR B

SN B ¢ A i T e b
e 3 R st 3 g R zreen

HAR e B R st g st @ o
ofen &) e B &= ¥ 1 Wow Tt B wwd 3 e

A R & o1 PRl I i, Rt @ g vy, st @ e, A @) W
mmmmtlﬁﬂmmmMﬂﬁmﬁmmmummm
Y e 81 v I T TS @ ue Wi 2N A @ e au S R 3
STt T W & | RN, ) o1 Rieor s vt ¥ wwdnr 3 R 1g aravas & B R
ﬁmm%mmﬁmmaﬁmlmm$ﬁwﬂ$m%mm
FEAA, e 7 W el § wi e @)

R 78 o v Wi g & s g R Yl T S wH—w sl o e
el & forrt andem il @ 8 . e

97 3 Rl o o e s 21d Communiatin Technology (CT) in Scool
m'" laﬁvﬂu%%mﬁt{:ma OTypesoflCTmouruuanqmekum_y-hsdloob:
L e tmm P ;“ audio-visual and computer media_ - “aapy

“'of schools in Bihar .
o Rt Ham{RA @ Wm0 - o e SS e
yefifrat : R 2 Preerdt 2 R v Rl - S A Sheh PR
TRV 50 ; . Fons

wiH el 7R qi | asi 98 wWe wen &

Unit-1 : .
O ¥ W vt () # | Introduction to Information & Communication
EOSUIERFAL o DR _-Technology (ICT) =8l
© Yo TF WeR war) (@A) 0 ¢ | e Concepts of ICT and its relevance for education
m@m'gﬁvmjj ' "| » Aims and Objectives of National Policy on Information

Challenges of | ing ICT in School; the scenario| -
mm:m@w_(mm° Mmm‘ il m"’m

Unit-2 :

[ @ v A & v Understanding Audio-Visual and Computer media

o ¥ Tt sifa i am S : ware | @ Use of radio and audio media: Script writing,
v, e arem, i, A storytelling, songs, etc. .

) o Use of television and video in education . ..,
:g::m“ﬂm‘hm ' Use of newspaper in education. '
« RN m“‘“ ;“ hid “;ﬂ'mp‘“ -ﬁ !FI . Fu:odiomnowbdga of operating projectors of
et various poaiy ‘
© TRY WA W N ;UG T IR A, o Functional knowledge of operating computers: ap/off,
VN
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Wm'agmqammﬁﬂu‘ﬁ
s, e, e, ¥ R, A,
#fem.anﬁmmﬁw;"d :

- @ T ol Ea BRI
g:g-{a;ré.a T, $-a Ao, e
vz&mwﬂwm?sm@
WA T S IR G, AT
Ao, sl oR e, i e
£, Ararga—ar, et i
I alferda R, A
o AFE WA B REw-afm & AE

simple knowledge of hardwares; simple knowledm |
" of the function of desktop and memory; word process.
ing, use of power point, excel, spreadsheet, paint;
meaning of file, document, soft copy, etc. {

 Computer as a learning tool: making own email ID, |1

sending emails; Effective browsing of thev internet for
selecting relevant information; Downloading rel.evam

material, online forms filling; gener_a[ lntr'oducnon. to
E-learning, Mobile-leamil?g, Wikipedia, On-line
learning, Massive Open Online Cot_lrses |
o Competencies in handling educational softwares in||
teaching-learning process

T

o efiErr & forg MAE, wEE F AR

o RIvgwrE WIedERi 1 AT TR

o Rl ¥ IEMNA. o1 WA FRA
e FT AT HEe A i

o A A 7 § YW AT BY 9 W
R Y, anfe

o srcTT—arerT Rt # R TER B o
[, i Rl e R v § 0w
o IEAA. B T FEY & W 3

s % A A a1 Rew
g . Unit-3
A L P o B e B e Visualizing ICT-Supported classroom
Reoind o Utility in preparing learning plans .
E %@a 5 m @ wavT & e & (| @ Use of audio-visual materials for making classroom
i B Y ;?g:; T e T learning more interesting and easy

e Developing PPT slide show for classroom use

« Generating subject-related demonstrations using
computer software e R ST

« Enabling students to plan and execute projects
(using computer based research)

 Group learning through ICT: Participation in web
groups, creation of 'blogs', social networking sites,
common messaging apps J

» Understanding the subject specific utility of ICT
materials B4 f -

o Innovative usage of technology: Some case studies
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EPC4
Understanding the Self
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IR Ta s FraT B WA ) o ER &0 W g A R R TeR 9 o o 5

T 78 & ol e Rt @ a3t R ToRe @ e @ 2, wed oF oRadd g 8 e |

T FIE & s 1 T § Ieuer g9 e @ are, R frveer g6 R ¥ far s

e, ST B IR B HaerT B R B R e T O T - iR, ke

¥ gt ¢ e g T 1 2 i S A 9 ¥ v & Sl UF U g W ARy

o B | T W Rt o iR o e € Vit 0 R T o W & | o af s

B 7% Wiy sfiwal & w0 ¥ R o & @ 75 a1aws & I SR 3 A B | wg
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o

g Unit-1
w 31 A 3R gHar it | waw | Understanding Self and its relation to Identity
o ¥ & 3N A TS ol i @ wrr| e Understanding the concept of self and its relation with

T Wag identity; Concept of personal, Social and professional
o @f¥Ta, Wl @ (Rt @ | Self; Understating of multiple identities: the context

NRRRT A9 () AR 2w A of thg person understanding personal beliefs. g

@ vk 4 vd 4 R ks m © The impact of one's own socialization processes on

5 . the making of self and identity.

<aud af¥ar @ fmmf Liticcaod : "

MALY is :;m ¥ T ® Thereotical perspectives: Teachers' self-contemporary
w ﬁ"m‘ ‘ discourse, Notion of an ideal teacher

o Hgiftes R R ¥ WA IA, | @ Transition of teachers' self in Indian scenario: From
& e e @ REr Guru to Professional. X

» w1t aRgea ¥ Rt @ W ¥ wRad: 16
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Unit-2
forarat 3§ v &1 Fmfor Consturction of ‘Self in Teachers
© BT, o0 AR OEmaTE @ w9 ¥, ag | @ Awareness of cne's own shifting identities as student
TER AT @ ATEEAT adult and student-teacher.
& R el 7| Reflection on one's own aspirations in becoming a
il e Sl e ol teacher and its role in identity formation.

e fte o et 3 e » Major factors affecting teachers' self and identity:
) socio-cultural, political, economical context: Role of
o frert @ ¥ 3R s 3 WA A | Teacher Education Programmes.
Rf= HRE: AIE iR, IWARE, | o Creating case narratives of teachers and reflecting on
anfife wed: Riers Rien @rdsma @ afier)|  them.
o Rl & gara(aRs) @ S aRa ok | @ Knowledge and practice of professional ethics.
o9 wRiffad o | o Teacher's autonomy : Significance of an identity

ARrITE T 3AA development.
: Sfﬁﬁ aﬂ;qﬁﬁ R asrﬁ a;r f o Visualizing an enriching space for the development of|

teacher’s identity.

Unit-3

Teachers' Self and Leadership Quality

e % Weg: T T R v F Profarte Concept of teadership: Basicheories and decision
| making in schools.

¢ | @ tdeaof D ic and Di hip in the |

schools; effective leadership skills.

« Leadership style and its impact on Teachers' self and

role in school.

ﬁﬂﬁamﬁmw%qw*vaﬁaﬂmﬂmnmfaﬁﬁﬂmﬁm‘mﬁﬁmwmﬁﬂu
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R T, TR Ry vt &) e T o & i e R @ AER, g e & @f ¥ ol @ ey
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P 1 e AR W TEE B 5 W 3 A e s B e @1 e e e iR e @ Reres @
T e 3R WA T W | 37 69 A R R 3 R 3wl A ameh
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Courses related to Subject and Pedagogy

§

o To sensitise and cquip student teachers to handle social issucs and concerns in a rcs_popsiplc

R 3 eI ST R S AT U i SR vEe oid OW R Y 991 B ik Mudaifieacion S . : :
; o R ¥ o v o R T €, S A o o g B | 5 Rvaw @ stk g e i ls’“:a::aocrx!alo e ton of childven coming from: socially and_economically
‘ et A groaeat @ R Ak W ¥ o Wi Aefs W W el B gyt § 4 deprived backgrounds, and saving fast depleting natural resources (water, mincrals, fossil fucls
1 s il etc.).

‘ W@fm&ﬁms&maﬁmmmﬁmm‘mmﬂméa\éﬁmmﬁ )

et vd e (EAE AR, /TS AR P ferar S v 2l

v Marks Alms ; ) ) Lt e

; Course Course el E,‘:mnl Total * To develop an understanding of the naturc of Social Sciences, both of individual disciplines

Code Title ema comprising Social Sciences, and also of Social Sci as an integl p y arca of

e T o e %0 50 study. ) 1
! 5| Understanding Disciplines and Subjects ‘ L year - " _ ¢ To a)équirc a ptual und ding ofthe p) of teaching and leaming Social Sciences;
Tz Rwaes wRiel o e @ g R B SR B o wet Rt afegal o To enable student teachers examine the prevailing pedagogical p in critically
Rreror R @ e Yot Td qegRS] Bl AT Bl Jfart and to reflect on the desired changes. ’ . )

: o bl mﬁ ? N O 3 ‘% e ' mﬁ # @ fedi @ e To acquire basic knowledge and skills to analyse and transact the Social Scnu}ccs vcumculum

% g 5 3w B 9 QA v ¥ ween 7€ 5 S ¥ effectively following wide-ranging teaching learning strategies in order to make it cnjoyable and
] mm\wm,mmﬁrmammmmﬁﬁsm~mﬁmmﬁmm 4 - relevant for life.

1
. Course Course Marks * Distioguishing be .
Code Title sl _iExternal, i Totl . SocialgScienfcs: Concept of Social Science and Social Studies and major Social Sciences
C-7a | Pedagogy of School Subject- Part I [ 1*year | 10 40 50 disciplines in Schools; Cross Cultural Perspectives and Issues in Social Science
C-7b | Pedagogy of School Subject- Part I | 2year | 10 40 50 5 - o Aims and objectives of teaching Social Science at secondary level ) )
‘ o Social Scil Uni of disciplines 1 interdisciplinarity; multiple persp /plurality
K PEee TN T of approaches for constructing explanations and arguments.
| X : =[d [ . A [ AT 2 F AT BTN -LRATAIBE IR eSORFEes In SOSIALSEICH
f C-Ta C-7b C7b  People as resource: The significance of oral data.
; History | Physics | o Types of Primary and Secondary Sources: Data from ficld, textual materials, journals,
Social Science Geography Science | Chemistry | magazines, newspapers, etc. ) booa
Stream based Pedagogy Civics Stream based Pedagogy Biology © Using the library for dary sources and material, such as dictionaries and
Economics Mathematics encyclopaedias.
Home Science Home Science  Various teaching aids: Using atlas as a resource for, Sacial Sciences; maps, diagrams, globe,

SR AT (O TS

T T OO ion 1 =y RN

s

= ¢

C-Ta C-7b
Accountancy Business Studies
= e G Tans -,ik.
C-7b C-7a
. Hindi English Sanskrit Social Science
Maithili Angika Bengali Stream based Pedagogy
Urdu Arabic Persian

&
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charts, models, graphs, Audio-visual aids, CD-Rom, multimedia, intemet.
» Importance of excursion in Social Sciences

¢ Learning Plan for Social Sciences: Nature and Structure

7 Unit-3 _~Social Scicnces Curriculum and Textbooks for Schoolsin India = S8l 70l

o Curriculum development process: National and State levels.

e Studying the Social Sciences syllabus - aims- and objectives, content 1 syslinglon and
presentation of any State Board and CBSE for different stages of school education.

* Analysing textbooks in Social Sciences in the light of the syllabus and from the perspective of
the child (Textbooks of the same class may be taken up for all subjects in Social Sciences)

[ Wit T Assessment for icarning fu Sotial Sciences S DU TR
o Ch istics of A in Social Sci . Types of questi best suited for
ining/ ing/und ding the different aspect of Social Sciences; Questions for
testing quantitative skills, Questions for testing qualitati lysis; Op questi
* Open-book tests: Strengths and limitati

o Evaluating answers: What to look for? Assessing projects: What to look for?
 Continuous and Comprehensive Evaluation (CCE) in Social Sciences.

TN
47/



York.

o T

isciplinarity i inl Sciences e SEIL D

e ln:]eIEDIsu :2?r;}”$l:1€l;d communication in a region — assessing current

Geography and Economics: 11
i posiﬁ:F\\)"ilh reference to d.‘vt.:l.opmcnt needs

i i SUCi()‘PUhElcalc;);:;:ﬁ India; Industrialisation in India
 Economics and History: Agrarian b ot oot vl st s

< Migrati sople in a particu 3

. ll.isl'ury and ‘Gcogmph_?'_ t1lg“ndl‘;>c‘;:\f:?c(s‘lz)ch\'ecn regions/states and nations (¢.g. water) '
.Emcs and Uﬁ(gim gx?lc: a;"“ur%ﬁly budget and impact of change in prices of essentia]
* Economics 4 :

connodities.

Suggested Readings:

Batra, P. (Ed 2010). Social Science Learning in Schools: Perspective and Challenges. Sage Publica.
tions India Pv. Ltd. New Delhi.

Bining, A.C. &Bining, D.H.( 1952), Teaching of social studies in secondary schools, Tata McGraw Hill
Publishing Co. Ltd. Bombay.

Crotty, M., (1998), The foundations of social research: Meaning and perspective in the research
proces;s, London: Sage Publication. .

Edgar, B.W. &Stanely (1958), Teaching social studies in high school,' Heath and company, Boston
DC.

Gallanvan&Kottler, Ellen (2008), Secrets to success for social studies teachers, Crowin Press, Sage

Publication, Thousand Oaks, CA 91320.

George, A, M. &Madan, A. (2009). Teaching Social Science in Schools. Sage Publications India Pvt.
Ltd. New Delhi. .

Hamm, B. (1992).Europe - A Challenge to the Social Sciences. International Social Science Journal
(vol. 44).

Haralambos, M. (1980). Sociology Themes and Perspectives. New York. O.U.P.

Haydn Terry,Arthur James and Hunt Martin. (2002),Learning to Teach History in the secondary school:
A .

ion to school experience, Routledge, Falmer, (Taylor and Francis group), London, New

York, The free press.

Kirkpatrick, Ecron, (1997). Foundation of Political Science: Research, Methods and Scope, New

for teaching History, Sterling Publishers Pvt. Ltd, New

Kochhar, S.K:(1985), Methods and Technig
Delhi.

Kumar, Sandeep 1201§).Teaching of SociaI.Science, Prdject Report, University of Delhi, Delhi.

Mayor, F. (1992). The role of the Social

Sciences in a changing Europe. International Social Science
Journal (vol. 44). . .
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Misra, Salil and Ranjan, Ashish (2012).Teaching of Social Sciences: History,Context and Challenges
in VandanaSaxena (ed.),Nurturing the Expert Within, Pearson, New Delhi

NCERT (2006). Position Paper by National Focus Group on Teaching of Social Sciences. N.C.ER.T,
New Delhi

Popper, Karl. (1971). The Open Society and its Enemies. Princeton University Press.
UNESCO (2013). World Social Science Report.

Wagner, P. (1999). The Twentieth Century - the Century of the Social Sciences? World Social Science
Report.

Wallerstein, |, et al., (1996). Open The Social Sciences: Report of lhe.Gulbenkian commission on the
Restructuring of the Social Sciences. Vistaar Publications, New Delhi.

Webb,Keith (1995). An Introduction to problems in the philosophy of social sciences, Pinter, London,
New York.

Winch,Peter (1958).The idea of a Social Science and its relation to Philosophy Routledge and Kegan
Paul, London, New York: Humanities Press.

Zevin, J., (2000), Social studies for the twenty first century, L Erilbaum A i Publish-
ers, London.

PC: Pedagogy of Geography

_ Unit-X'# ' Geography Education:! Perspective and Develo ment {3 i IR RG]
¢ Meaning, nature and Importance of Geography .

© Reflecting on the aims and objectives of teaching Geography.

 Geography and Human beings: Sustainability and cultivation of organic relationship.

* Relationship of' Geography with other social and natural science subjects.

* Basic Principles and Approaches for the construction and thematic organization of Geography
curriculum at secondary level.

__Unit-2 = Developing Skills in Geopraphy .= 500 B R T )
Observation, recording and interpretation of physical and social features and phenomena;
Reading and interpreting geographical  information ~ through tables, figures, diagrams,
photographs; Use of Globe; Map reading and interpreting using scale (distance), direction,
symbols, point, line and arca; Visual-to-verbal and verbal-to-visual transformation leading to
mental mapping; Identifying, constructing and asking geographical questions; Developing and
gathering relevant information and data and 1 sysling them to answer geographical questions
and offering explanations and interpretations of their findings; applying acquired knowledge and
skills for understanding the wider world and taking personal decisions; taking up activities to
study environmental degradation in the local area and its preservation methods; studying any

disaster involving all factors at the local/global levels; Importance of excursion for developing
skills in Geography




——

' Suggested Reédings:

R 1]
et imulations and role plays; Prob|e
oni ive strategies; Games, SIMUZHONS AL, 5 m
* Methods: Qu&;no.nzgg; Col!;‘lb;!‘iit':“’:;cﬁvcgwrb al leamning Exp&.ncn}lal leaming 'hYOu.gh
solving and deds L:'lmkjanCS,(i gative field visits based on students’ own interests wigh
;u:m;:;g:. s:;mmn:nﬁ;cilimtor Engagement with ‘places’ at an emotional or sensory leve|
tead ’

using art, poctry and literature.
o Techniques: Using textbooks

NdiAS

: | working lessong:
tlas as a part of oral lessons, non-ora king lessons;
A ? d large scale ,Ta?,: using pictures, photog{aphs, satellite imageries and aerig|
(iﬁigac:&?‘maiﬁxg aug?o-visunl aids, CDs, multimedia and intemet; case study approach,
pl §
o Learning Plan for Geography: Nature and Structure

5 es: formative-summative evaluation, Continuous and
« Evaluation & Assessment Mod t, Peer assessment, Group assessment,

p ive Evaluation Programme, Self 2 c
Leamers’ profile, Open-book exams, Learners portfolio. .

. Amstrong, D. and T. V. Savage (1994) S dary e ion, Macmillan, New York.

Arora & Awasthy (2003), Pdlitical theory, Haranand Publication Pwvt. Ltd. New Delhi.

Digumarti B.R. & Basha S.A., Methods of Teaching Geography, Discovery Publishing House, N,
Delhi.

Dubey, S.K., Advanced Geogl:aphy teaching, Book Enclave, Jaipur.
Ellis, A. K. (1995), Teaching and leaming elementary social studies, Boston: Allyn and Bacon. -

Hunt & Metcalf (1968), Teaching high school social studies, Harper & Row Publishers, New York,
London.

Hussain Majid, Ed. Methodology of Geography

Keith, Webb (1995) An Introduction to problems in the Philosophy of Social Sciences,Pub.- Pinter,
London, New York.

Kochhar, S.K.(1985), Method: fand" hniques for teaching, Sterling Publishers Pvt. Ltd, New Delhi.

Martorella, Peter H. (1996), Teaching social studies in middle and secondary schools, Englwood
Cliffs, N. J: Prentice Hall. .

N. D

ias, D.,| ias, C. F.(1996), R
New York.

h methods in social science, St. Martin's Press, Inc,

Negi Vishal, New Methods of Teaching G graphy, Cybertech Publications New Delhi.

Philip, C. (1963). The Teaching of Geography, London: George Philip & Sons Ltd., 1963.

Rai, B. C., Teaching of G Prakashan Kendra, Lucknow. k
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Savage, Tom V. and Amstrong, David G. (1992) Effective teaching in elementary social studies,
Macmillan Publishing Co., New York

Shaida, B.D. and Shaida A K.(1983), Teaching social science, Arya Book Depot, New Delhi.

UNESCO. Source Book for Geography Teaching, Long

Winch, Peter (1958), The Idea of a Social Science and its relation to Philosophy by, Pub.- Routledge
and Kegan Paul, London, New York: Humanities Press.

hy, Anmol Publication, N. Delhi.

Zaidi, S.M.; Modem Teaching of G

Zevin,J.,(2000), Social studies for the twenty first century, Lawrence Erilbaum Associates P‘ublishers,
London.

PC: Pedagogy of Histo

¢ Understanding history: Conceptual basis of history as a discipline, historical sources,
objectivity and truth. .

o Philosophy of history- Speculative, Analytic, The end of history- the post modernist challenge.

¢ Need and importance of history at school level.

* Correlation of History with other social and natural sciences.

* Basic Principles and Approaches for the construction and thematic organization of History
curriculum at secondary level .

it

[EAURIC257% Developing SKillsin History 2 s1eau Gt B SRR
Observation of skills relating to primary and secondary data; Observing coins, inscriptions (if
ilabl of the past and visuals; Helping children to read passages from

a , the material
primary sources; Thinking about what all these sources might.or might not reveal; Learning to
analyse critically and to argue; Observing how arguments have been made in the standard
secondary sources and how these muster facts and evidences; Helping children to develop oral
and written expression; Importance of excursion in developing skills in History

* Historical Method: Evidence, facts, arguments, categories and perspective; Distinctions
between fact and opinion and between opinion, bias and perspective; Evidence-based History
teaching; primary sources and the construction of History; Thinking in terr ; of problems fo-
analysis in History.

© Pedagogical Concerns Regarding School History: Interactive, constructivist and critical
pedagogies in History; Going beyond the textbook; Getting children to craft little nuggets of
History from primary sources; s

 Leaming Plan for History: Nature and Structure

¢ Evaluation & Assessment Modes: Formative-Summative Evaluation, Continuous and
Comprehensive Evaluation Pry me, Self- Peer Group assessment,
Learners® profile, Open-book exams, Leamers' portfolio.

e\
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Suggested Readings:

Arthur, Jamés and Phillips,Robert (2004),Issues in History Teaching, Routledge Falmer ,London
Bhasin,Kamla (1994).What is Patriarchy?Kali for Women,New Delhi

Carr, E. H. (1961). What is History, University of Cambridge and Penguin, India. '(Also availgble in
Hindi as Itihaaskyahai Published by McMillan)

Das,Veena (1989). Subahen{ as Perspective in Ranajit Guha(ed.)Subaltern Studies No.6 Writings on
Sou{h Asian History and Society,Oxford University Press,London

Gallanvan&Kottler, Ellen (2008), Secrets to success for social studies teachers, Crowin Press, Sage
Publication, Thousand Oaks, CA 91320,

Habib, Irfan (1995).Essays in Indian History - Towards a Manxist Perception.TulikaBooks,Delhi
Kochhar, S.K. (1985), Methods and Techniques for teaching History, Sterling Publishers, New Delhi,

Kumar,Krishna (2001),Prejudice and Pride: School Histories of the freedom Struggle in India and
Pakistan,Penguin,New Delhi (Also available in Hindi as MeraDeshTumharaDesh published by Rajkamal

in 2007).
Lemon, M. C. (2003), Philosophy of History, Routledge, Oxon, New York.
Menon,N.{2010) History,truth and Nation:Contemporary debates on education in India.

Misra, Salil and Ranjan, Ashish (2012).Teactiing of Social Sciences: History,Context and Challenges
in VandanaSaxena (ed.),Nurturing the Expert Within, Pearson,Delhi
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Nambiar, Jayashree (2010).Beyond R

Nawani, Disha (2015). Re-thinking Assessments in Schools,Economic& Political Weekly,Jan 17, Vol
L, No. 3, 3741.

Pathak, S.P. (2005), Teaching of History- The Paedo Centric Approach, Kanishka Publishers, New
Delhi. ’

Phillips, Robert (2002), Reflective Teaching of History, 11-18, Continuum Studies, in Reflective Prac-
tice and Theory, Continuum, London, New York.

Phillips,lan (2008), Teaching History.Sage,South Asia Edition,Delhi

Ranjan, Ashish (2009), "History curriculum” in T.Geetha (ed.) A Comparative Study of Curriculum
inl.B.,C.I.S.C.E. And CB.S.E. Boards,Project Report of The International Baccalaureate,Singapore

grelﬁ_dharan, E. (2004), A Textbook of Historiography 500 B.C. to A.D. 2000, Orient Longman, New
elhi.

mevpggmmila (1975).The Past and Prejudice (Sardar PatelMemorial Lectures), National Book Trust,

zgap%a"ri:;ngéalhi(zou).The Past As Present: Forging Contemporary Identities Through History,

Tyagi, Gurusharan Das (1995).Itihas Shikshan,\ﬁnodPustakMandir,Agra‘(In Hindi)

: 5

Scanned by CamScanner

PC: Peda;
L CvicsEPrindpleiand Pracic
* Meaning, nature and scope of Civics and its
© Concept of Civics and Political Science. -
 Need and importance of Civics at school level.
© Critical appraisal of existing curriculum of Civics and text book at school level.

ogy of Civics
L

PR R RS il
retical basis.

phildsophical and th

* Construction of knowledge and process of knowledge generation in Civics.
* Pre-conceptions and misconceptions in Civics

* Critical pedagogy in Civics

* Development of Teacher as a Reflective Practitioner and a Researcher

® Teaching Civics to the learners with special needs (differently abled and gifted).

SE

* Aims and objectives of teaching Civics in a Democratic Country.

® Approaches of teaching Civics: Inductive, Deductive, Interdisciplinary and Constructivist
approaches. - . .

* Methods of Teaching Civics: story telling, lecture, question-answer, discussion, text-book;
problem solving, project, source, activity methods, observation, excursion, dramatization,
current events, community recourses, mass media. .

* Material and Aids for Teaching- Leaming Processes: Typologies and Justification.

 Learning Plan for Civics: Nature and Structure

e Evaluation & Assessment Modes: Formative-Summative Evaluation, Continuous and
Comprehensive Evaluation Programme, Self-assessment, Peer assessment, Group assessment,
Leamners’ profile, Open-book exams, Learners’ portfolio.

¢ Application of ICT in a Civics classroom .

Suggested Readings:
Arora, P (2014). Exploring the Science of Society. Journal of Indian Education. NCERT, New Delhi.

Sre?ra. P (2014). A Democratic Classroom for Social Science, Project Report, University of Delhi,
hi. .

Bining, A.C. & Bining, D.H;( 1832), Teaching of political sci in dary schools, Tata McGraw
Hill Publishing Co. Ltd. Bombay.

I:E)dgar. B.W. & Stanely (1938), Teaching social studies in high school, Heath and company, Boston

George, A., M. 8Madan, A. (2009).Teaching Social Sci
Ltd. New Delhi. :

Hamm, B. (1992).Europe - A Challenge to the Social Sciences. International Social Science Journal
(vol. 44). " .

" Kirkpatrick, Ecron, (1997). Foundation of Political Science: Research, Methods and Scope, New York,

The free press.
Kumar, Sandeep (2013). Teaching of Social Science, Project Report, University of Delhi, Kirkpatrick,
Ecron, (1997). Foundation of Political Science: Research, Methods and Scope, New York, The free
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in Schools. Sage Publications India Pvt.




press.

Mayor, F. (1992).Th
Journal (vol. 44).

Popper, Kal. (i9yi).The Open Society and its Er
Prigogine, |., & Stengers |. (184). Order Out of Cha
Books

\Vagner, P. (1999). The Twentieth Century - the Cantury of the Social Sciences? World Social Science
Report. .

Wallerstein, ), et al., (1996). Open The Social Sciences: Report of the Gulbenkian commission on the
Restructuring of the Social Sciences. Vistaar Publications, New Delhi.

o role of the Social Sciences in a changing Europe. Intemational Social Science

. Princeton University Press.

os: Man's New Dialogue with Nature. Batnam

PC: Pedagogy of Economlcs
* "Umit-1. . Economics; An introduction, .
« Economics and Commerce

+ Meaning, nature and scope of Economics
o Need and importance of teaching Economics at schools (Secondary and Senior Secondary

level) .

o Relationship and shanng of Economics with other disciplines and its role and position in
constituting inter-disciplinarily.

« Economics teaching at micro and macro level.

* Aims and chjective of learning and teaching of Economlcs at school (Secondary and Senior
Secondary level).

o Approaches/Perspectives and . principles of constructing curriculum for school Economics
(With respect to independent or integrated or inter disciplinary).

o Critical understanding of Curriculum, Syllabus and textbooks of school Economics.

~Tnit-3" -~ -Pedagogy and A tinE R 4
-Teachn.g—meg Methods in Economics: In addition to usual methods like lecture.
discussion, sto vtelling, other methods like problem-solving, simulation games, use of media
and technology, concept mapping, project and activities like field visits (c.g visit to a
construction site for data on wages and employment), collection of data from documents (e.g
Economic Survey, Five Year Plan), analyzing and interpreting data (using simple tables,
diagrams and graphs) can be undertaken. Self-study and -collaborative learning activities
should be encouraged.
o Teaching-Learning Materials: Using textbook, analysis of news (Newspaper, TV, and Radio);
documents (e.g. Economics Survey, Five Year Plan), Joumals and News Magazines.
o Learning Plan for Economics: Nature and Structure
Evaluation & Assessment Modes: Formative-Summative Evaluation, Continuous and
Comprehensive Evaluation Programme, Self- 1t, Peer , Group
Leamners’ profile, Open-book exams, Learners’ portfolio 4 :
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Sugested Readings:

Agarwal Manju (2011), 'Economics as a Social Science' National Seminar on E ics in School:
NCERT (Follow the link http://www.ncert.nic.in/dep Inie/dess/publication/print_material/ teach-
ing-economics-in-india.pdf).

Agarwal Manju (2012) Teaching a Topic of Indian Econcmy using Unit Plan Approach’. Teaching
Et:onomlcs in India - ATeachers Handboak NCERT Delhi Follow lhe link http/mww.ncert.nic.in/

depar /nie/dess/p -€C ics-in-india.pdf).

Agarwal Manju, 'Consumer Educatlon (2013) Study Material for Secondary Level Economics' -
NIOS, Delhi.

Agarwal, Manju (2012), "Planning for Effective Economics Teaching: Teaching economics in India- A
Teachers' Handbook' NCERT Delhi.

Agarwal, Manju, Arora, N. (2014), 'Concept Leaming in Economics, at Secondary Level: A Cumicular
Dimension'.A report of National Seminar on Economic Curriculum in Schools. Emerging Trends and
Challenges, NCERT, (Follow the link - http:/Aww.ncert.nic.in/departments/nie/ dess/publication/non

print/seminars.pdf).
Hutchings,A N S.Assistant Masters Association 1971.Teaching of Economics in Secondary schools

Katty R Fox (2010), "Children making a difference : Developing Awareness of Poverty Through Ser-
vice Leaming". The Social Studies',Vol. 101, Issue 1, 2010.

Lutz,Mark A (1999). Economics for the Common Good-Two Centuries of Social Economic Thought in
the Humanistic Tradition,Routledge: London.

Shiva Vandana (1998) Biodiversity, A Third World Perspective, RFSTE, N y

Shiva Vandana (1998), ‘Towards the Real Green Revolution, RFSTE, N; y

Shiva Vandana, Jain Shreya (2011): The Young Ecologist Imitative, Garden's of Hope Lesson Plan for
Cultivating Food Democracy. RFSTE, Navdanya.

Shiva Vandana, Smgh Varbhav (201 1) Health per acre, Organic Solutions to Hunger and Malnutrition.
Pub. byNavdanya, R for Sci Technology and Environment.

Shiva Vandana; Kester Kevin, Jain Shreya (2007): The Young Ecologlst Inmalwe Water Manual
Lesson Plans for Building Earth D /. Pub. by N: R h F for S
Technology and Envuunment

Thomas Misco and James Shiveley (2010). Seeing the Forest Through the Trees : Some Renewed
Thinking on Dispositions Specific to Social Studies Education”, The Social Studies, Vol. 101, Issue 3,
May/June 2010, Routledtge, Taylor and Francis Group.

Walstad WilliamB,Sopar JohnC.1994.EffectiveEconomic Education in the Schools:Reft ce and
Resource series.Joint Council on Education and the National Educational Association:New York.




».To develop an. understandi Ofr dagogical p
':‘m:’f Commezce. > :2. e el ofsmdymg Commeroe atscmorsemndw lcvel

o To help evolve a national and international perspective through compa{atl\e analysns of cumcula~
« Toenable the students to become effective teachers of Commerce. - M

- & To prepare the students for leadership roles in schools and other cduamonal lns!ltut{om :
*To oncnt them to reseurch and explomtlon in the field of teachmg of Commercc

% @mnccrns vm?\f,_"' e

o Nature of Commerce 2 evolution as an area of study.

# Generation of knowledge in Commerce: Understanding the role of Resea:ch, Role of Busmess A
msmuhons, Legal dimensions, Trade practices and Industry .

e Re]auqns}up of , Commerce, wn.h other. disciplines | such as Hxstory, Geogmphy, Law
Psychology, Sociology and Economics. fing

¢ Commerce Edumnon in everyday llfe

2logd2 yieonnas 2

n

<] # Place of Commierce in school cumculmn

o Aims, objectives of teaching Commerce"

o Structure of Commerce curriculum.

i 1|'¢ Ofganization of coritent in Comimerce. '

« Policy perspectives.

o Analyses of commerce szllabus: focusing on their structure and organization of content. ., ...,

Z2Unit-3. [ Pedagogy ant ment in COMMEree, ot af ninchiaT /800 anebnod Sull
o Teaching-learning Process: Lecture, Interaction, Questlon-Ans“er technique, Discussion,

+Seminar, Case Study, Role-Playing, Repore-back sessions; Projectand Problem solving: = =viie
. Planning the Teaching-Learning process: Dcvelopment of Unit plans-and Leaniing plans. ‘=
® Learning Materials: Relevance, selectlon and use.

.rc|:#Role of ICT in C Educati Necd, rfuncti "and : echmques E—commerce,
E-learning envi and Cc , A svechuelya dud
. Related pedagogic i issues: Reflective teachmg; Inclusxcn and culturally responsxve
pedagogy; Action hin classroom.c (57 7ol 0 Py SVlle
oA i C ' Quantitative téchniqy oftest oonstmcnon andsmnsucal analysis®”
of test results; A modes: Self- t, Peer A  Group' Asscssment. P

Learners’ grof' le Open book cxams k exams, Learners’ Ponfolxo Ennchment aﬂcr‘

bowanaA omoe

Suggested Readmgs. 2

Afzal, M. (2005). Analyncal Study of Commerce Educat el . ‘
Thes‘rwsc‘l{r% e unJ e on at Intermediate Level in Pakistan, D vcw!a'

ub3 na tiarued 1o

Armitage, A. (2011). Cnbzal Pedagogy and Leaming to Dialogue: Towards Reflexive Practice for

Financial M y
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Bhatia, S.K. (2012). Teaching of Business Studies and Accountancy. New Delhi: Arya Book Depot.

Bonk, C.J. and Smith, G.S. (1998). Alternative Instructional Strategies for Creative and Critical Think-
ing in the Accounting Curriculum. Journal of Ac ing E ion. 16 (2), 261-293.

Carmona, S., Ezzamel, M., Gutiérrez, F. (2004). Accounting History Research: Traditional and New
Accounting History Perspectives, Spanish Journal of Accounting History. 1, 24-53.

Ch ilam, F. (2000). B Environment. (11thed.). New Delhi: Himalaya Publishing House.
(Chapter-4: Social Responsibility of Business)

Dymoke, S. and Harrison, J. (Ed.) (2008). Reflective Teaching and Leamning. New Delhi: Sage. (Chap-
ter- 1: Professional Development and the Reflective Practitioner)

Holtzblatt, M. and Tschakert, N. (2011). Expanding your accounting classroom with digital video tech-
nology. Journal of Accounting Education. 29, 100-121.

Lal, J. (2002). Accounting Theory. (2nded.). New Delhi: Hlmalaya Publishing House. (Chapter-2 Clas-
sification of Accounting Theory. P

Mingers, J. and Syed, J. and Murray, PA. (2009) Beyond Rigour and Relevance: A Qritical" Realist
Approach to Business Education. Working paper. University of Kent Canterbury, Canterbury.

National Council of Educational Research and Training (2005). Position Paper (2.2) National Focus
Group on Systemic Reforms for Curriculum Change. New Delhi: NCERT.

NCERT (n.a.). In Service Teacher Education Manual for Teachers and Teacher Educators in Com-
merce (higher secondary stage). New Delhi: NCERT.

W T.(2008). C C

at Senior Secondary Level: Some Reflections. MERI Joumal -
of Education. Ill (2), 52-59 ¥ L i -
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Suggested Readings:

| e . . X Aikenhead, W. W. (1998). Cultural aspects of learning science. Part one , pp 38-52. (B. F. Tobin, Ed.)
'! =l cal understanding about the nature of science and its interface with society Netherlands: Kluwer academic Publisher.

° it . N . .
.l . ?2 ddevi(l’Spnan understanding about the nature of science curriculum and its transactional
i
|

| e Barba, H.R. (1997).Science in Multi-Cultural Cl A guide to Teaching and L ing. USA:

! . 'll":;patwq;im a conceptual understanding of the processes in leaming of science and pedagogical Allyn and Bacon. '

‘ !Is‘suds 0 es in { of learning in science Bevilacqua F, Giannetto E, & Mathews M.R., (eds.). Science Education and Culture: The Contribution
e To develop petencies

b i : s relating t science - dnoation of History and Philosophy of Science. The Netherlands: Kluwer Academic Publishers.
s To ss the major conce:

+ To acquaint with need and processes for professional development and become a refledtive  Cobem, W, W. (1898). Socio-Cultural Perspectives on Science Education. London: Kluwer Academic
practioner in science education - Publisher. 4 '

Deo, M.G. & Pawar, PV. (2011), General Article: Nurturing Science Talent in Villages, In Current
yoa Science, Vol. 101, No. 12, pp1538-1543.

ORI Nature ot Science TnaSaence EAucAtion e

« Nature of Science: Scierice as a process and science 252 body Hines, S. M. (Ed.). (2005). Multicutural science Education: Theory, Practice, and Promise (Vol. 120).

 Science-Technology-Society interface : New York, U.S.A: Peter Lang.

o Aims of teaching Science: Objectives of teaching as secox}dmy and senior secondary level.

 Science Education inthe context of India: policy perspeeives Kuhn, T. S. (1970, 2nd Ed )The Structure of Scientific Revolutions. Chicago: the University of Chi-
: cago - .
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curriculum construction in Science,

L — Lee, E. & Lutt, J. (2008), Experienced S scond i Teachers'F tion of Pedagogical
d rinciples > Yy p
« Pt s e e b approac to teaching ofscience;, - s  ContentKnowledge. Intemational Joumal of Science Education 30(10), 1343-1363(21), August
: moyns:i :x;i )I:mhn:lo F:szsn li_lu Slcul;ﬂ; ;‘;ﬂe‘;‘;‘“‘:‘x i rks; : Lee'coi (200;). E::;my1f:£ Linguistically and Culturally Diverse Students in Science Education. Teach-
. : | ers ; , pp 4 3
o Science Curriculum evaluation: observation of science related processes in schools. SN ollege Reco (3), pp 465489 .
‘ — - Lynch, S. J. (2000). Equity and Sci ion Reform. Mahwah, NJ: L Erlbaum Associ-
[E5Unit-31 ;ALeaching:learning iniScience -7 = g L i SR ates, Inc. i : i
j o Cognitive development of learners and teaching of scit wns_n'uctlvxst approach to teaching . :
3 of science, pre-conceptions and misconceptions of learners in science, ) ® Curriculum F yrk for Teacher Education: Towards Preparing Professional and Human
| « Thinking Skills in Science: development of inquirey skills, inductive, deductive logic and Teacher (2009-10), NCERT: New Delhi )
; problem solving skills L o " gl . :
| « Process Skills in Science: Experimentation, observation, inferring, predicting. c:‘”“"‘e- J.d G 3; Lederman, N. G. (Eds.) (1999), Examining Pedagogical Content Knowledge: The
| « Role of demonstration and activities in leaming in science, creative expressions in science, i nstruct and its Implications for Kluwer £ P The
| i j i irs and field visits, science clubs. Z . ) )
| . ::lencc Pm];ﬂs,usz:;fi‘? S::?; Séieen:e' }:;m e Parkinson, J. (2002). Chapter-1. Leaming to Become an Effective Science Teacher. In Reflective

‘ Teaching of Science 11-18: Continuum Studies in Reflective Practice and Theory. New York: Con-
| _ tinuum. pp. 1-12.

: « Evaluation of learning outcomes in Science: Thinking skills and process skills; Portfolios asa Quigley, C. (2009). Globalization and Science Education: The Implications for Indigenous knowledge
| means for contimuous and comprehensive assessment. Y International Educational Studies , 2 (1), pp 76-88. P

o Assessment of projects and creative expressions; Remedial programmes and activities ) 2:A

o ) Rivet, A.E.' & Krajick, J.S. (2008), Contextualizing Instruction: Leveraging Students' Prior Knowledge

mm’ 7 ;’mm Gk e g8 and Expenqnces to Foster Understanding of Middle School Science, In Joumnal of Research in Sci-

o Science Education for Children with Special needs (challenged as well as gifted); ence Teaching, Vol. 45, No. 1, pp 79-100. " 3

« indigenous pedagogy, critical pedagogy in science, socio-cultural dimension in science Sears, J. and Sorensen, P. (Eds.). (2000) Issues in Science Teaching. Routiedge Falmer, The Neth-

teaching, gender issues; MOAKE:
o Need of professional development of the Science Teachers
/2o
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tivism Science Education . Hillsdale, New Jersey:

Tobin, K. (Ed.). (1993). The Practice of C
Lawrence Eribaum Associates, Inc.

Van Driel, JH.V., Bejjaard, D. & Verloop, N. (2001), Professional Development and Reform in Sci. ,

h in Science Teach-

ence Education: The Role of Teachers' Practical Knowledge. Jou rmal of R

ing, 38(2), 137-158, February

Wallace J. and Louden W. (eds.). Dilemmas of Science Teaching: Perspectives on Problems of Prac.
tice. London: Routledge Falmer. pp. 191-204.

Wang, H. A and Schmidt, W. H. (2001). - History, Philosophy and Sociology of Science in Science
Education: Results from the Third Intenational Mathematics and Science Study. In F. Bevilacqua, E.
Giannetto, and M.R. Mathews, (eds.). Science Education and Culture: The Contribution of History
and Philosophy of Science. The Netherlands: Kluwer Academic Publishers. pp.83-102.

PC: Pedagogy of Chemlstry ‘
TN At of Chem Sty ANT IS OIET 0 SOCTeR oy s S e e ]
. 'I"he nature of Chemlstry as a discipline in science, majore landmarks in  the devel opment of
knowledge in chemistry.
o Chemistry in socio-cultural and historical perspective with focus on societal issues and
concerns which relate to the role of Chemistry in society.
 Contemporary curriculum and syllabus of Chemistry.

19 Unit-23% \Teaching! g Procy

o Teaching learning procms in Chemistry (with reference to the socio-cultural and
developmental context of the learner): Problem solving, experememalon, peer leaming,
seminar presentation .

© Simulated teaching and demmstmnon of activities in Chemistry.

o Chemistry in daily life of the learners and its utility for enriching classroom leaming.

o Nature and structure of Leaming Plan.

o Assessment in Chemistry.

- Unit-3 73 aborator lafedMorcin G A%
 Organisation of chexmsu'y labomtory' Layou! and dmxgn.
» Storage of apparatus and Chemicals.
» Safety measures in Chemistry laboratory.
 Conduct and assessment of laboratory cxpenments and pmJect work.

Suggested Rea_dings.

Tobin, K. (Ed.). (1993). The Practice of C ivism Sci ion . Hillsdale, New Jersey:
Lawrence Erlbaum Associates, Inc.

Van Driel, J.H.V., Bejjaard, D. & Verloop, N. (2001), Professional Devel and Reform in Sci-

ence Education: The Role of Te * Practical Knowledge. Journal of Re: hin Teach-
ing, 38(2), 137-158, February
Wallace J. and Louden W. (eds.). Dil of Science Teaching: Perspectives on P! of Prac-
tice. London: Routledge Faimer. pp. 191-204.
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Wang, H. A and Schmidt, W. H. (2001). - Hns!ory. Philosophy and Soaology of Science in Science

Education: Results from the Third | and S Study. In F, Bevil E.
Giannetto, and M.R. Math (eds.). Sci Eq and Cullure The Contribution of History
and Philosophy of Science. The Netherlands: Kluwer Academic Publishers. pp.83-102.

PC Pedag of Ph sics
[ N FE G PSS G M g [ o L Ve

A historical perspecuvc The developmem of Physics as discipline.
 The nature of Physics in the senior secondary school curriculum.

® Aims and obJocnveos tmhmg Physics: Linkages with elementary and swondary level.
o Role of experiments in science with particular refermcc to Physics.

o Interface of Physics with Mathematics.

et

FSUnit:2- 7 Classroom Processes inPhysics waes ; AT R

o Lecture cum discussion, problem solving, expenmcmauon, mvesuga!ory pI'OjC‘L, mdxvrdually
paced programmes, guided independent study, peer leaming, seminar presentations,
observation based survey.

o Physics in daily life of the leamers and its utility for cn.nchmg classroom leaming.

o Developing unit and leaming plans in Physics.

o Assessment of differential skills and processes while learning physics.

# Organisation of physics laboory: layout and design. .

o Storage of apparatus .

© Maintenance at laboratory records.

 Conduct and assessment of laboratory cxmcnts and Egjed work.
Suggested Readings:

Bal, V. (2005). Women scientists in India: Nowhere near the glass ceiling. Current Science: 88(6). pp.
872-878.

Bevilacqua F, Glannetto E & Mathm M R. (Ed ) (2001), Science Eduumon and Culture The Contri-
of .

bution of History and P phy Kluwer Acadi F

Bowling, J. &Mamn,B (1985). S :a line disorder? Sci
308-316

Cobern WW.(Ed. ) (1 998). Sodo—Cuﬂuml Pelspedives on Science Education An lmemabonal Dia-
logue. =

Cole, Jonathan R. and Harriet Zuck 1987. "M:
mance in Science” Scientific American 256: 119-125.

and Public Policy: 12(6). pp.

and Motherhood and R h Perfor-

Hiroko, H. (2012). Modemny. Technology and Progress of Women in Japan: Problems and Prospects.
In D. Jain & D. Elson(Ed.), Harvesting feminist Knowledge for Public policy Rebuilding Progress New

Delhi Snge Publication.
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) Biology Teachers' Science Teaching Orientations. Journal of

. iversi SS.
Kumar, N. (Ed.)(2008). Women and Science in India A Reader. India: Oxford University Pre

tive and political response to Hallinan on
ik (Ed.). New York: Routledge

Oskes, J. 2007 More than mispl y: A
tracking in Sociology of ion by Alan R.

Okebukola, O. J. (1991). The Effect of Instruction o
Science. Joumal of R h in Sci hil

n Socio-Cultural beliefs Hindering the Learning of
28 (3), pp 275-285.

ivism. Science Education, 80 (1), pp 53-82. .
d Modemn Science in India. Navayana : India

Osbome, J. F. (1996). Beyond C:
Sur, A. (2011). Dispersed Radiance: Caste, Gender an

Taylor, P.C. &Cobem W. W. 1998 Towards a Critical Science Education in Socio-Cultural Perspec-
tives on Science Education- An intemational Dialogue By William W. Cobem (Ed.) Dordrecht: Kluwer

Academic Publishers.

Wallace J.& Louden W (Ed.) (2002)Dilemmas of Science Teaching Perspectives on Problems of
Practice. Routledge: NewYork. .

ogy as a discipline in science; majore
knowledge in Biology.

¢ Understanding contemporary issues in relation to Biology.
© The changing character of school Biology.

 The contemporary curriculum and syllabus of Biology.

* Objectivi d senior secondary level.
. P?dagogical practices: problem-solving, peer-leaming and seminar presentation.

* Biology in dailiy life of the learners and its utility for enriching classroom learning.
* Nature and structure of Learning Plan.

* Role of Biology teacher in curriculum development and transaction.

(BT G A RO i Bolog S
* Biology teacher and organization of the Biology Laboratory
¢ Conduct and assessment of | laborartory experiments and project works

Suggested Readings:

Collette, Alfred T. and E i ion i [
Pt onlUl N.uyg.ene L. Chappetta, (1994) Science Education in the Middle and Secondary

Driver, R., Squires, A., Rushworth, P, and Wood- Robi
' i A, Rus| P, - Robinson, V, i
Science: Research into Children's Ideas, London: RomledgneFalr(:gl?e ek

Eklavya, BalVigyan - Class 6,7,8.(1
& Hin ot o (1978) Madhya Pradesh Pathya Pustak Nigam; Bhopal, (English

Friedrichsen, PM. & Dana, T, M. (2005). Substantive-Level Theory of Highly Regarded Secondary

= research in science teaching vol. 42, no.
ToNe/
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2, pp. 218-244
Lovelock, James (2000) [1979]. Gaia: A New Look at Life on Earth (3rd ed.). Oxford University Press
Minkoff, E. C. & Baker, P. T. (2004) Biology Today - An Issues Approach (Il Ed.), Garland Science.

Muralidhar, K., ‘What Organisms Do?" in Rang: N. S. (Ed.) Life and Organism, Vol. Xl (Part
6) in Chattopadhyaya, D. P. (Gen. Ed.). History of Science, Philosophy and Cutture in Indian Civiliza-
tion. MunshiramManoharlal Publishers Pvt. Ltd., New Delhi.

Reiss, M. (Ed.). (1999) Teaching Secondary Biology. Association for Science Education.

Siddiqi and Siddiqi. (2002) Teaching of Science Today and Tomorrow, Doaba House, New Delhi.

Siddiqi and Siddigi. feaching of Biology, Doaba House, New Delhi.

Wellington, J. (2004) Teaching and Learning Secondary Science - Contemporary Issues and Practi-
cal Approaches, London: Routledge. :

Wilson, E. O. (1999). Consilience: The Unity of Knowledge, Vintage Books. New York.

atics. ; g

o Mathematisation and it domains with reference to children, community and school.

o Myth and misconception; children mathematisation and school.

 Pedagogic implications of history of mathematics and some research articles/papers.

o Critical understanding of significance of mathematical axioms, postulates, propositions, logic,
proofs algorithm in mathematisation. ’ !

* Aims and objectives of Teaching Mathematics.

[E¥Unit-25 - FMathematics:lUnderstanding EOEyiRnd CUrTicul Hmas S S H

o Critical understanding of inductive-deductive, analytic-synthetic, laboratory method, problem
solving and constructivist approach (Piaget, Vygostky, Dumo, Heile) with special reference to
pedagogic implication for Mathematics. ?

o Critical understanding of Mathematics curriculum, syllabus and text books.

© Hidden curriculum: In the context of democratizing Mathematics classroom ‘and empowering
learners’ identity(self) in Mathematics. '

 Nature and structure of Learning Plan in Mathematics.




T e T e AR |

Uit Pedngogical Implication'~ ©

it oA io cultural underpinnings of

« Ethno Mazhenahcs and folk Mathemnucs in the context of socio cultural underp!
learning-teaching.

o Material and situation based activities
o Mathematical kit, mathematical corner, N ical laboratory.

© School building/space, monuments as leammg aids.

o Projects (individual and group) concept, planning , enactment and organization i

« Issues and possibilities of recreational and leammg without burden in Mathematics learning:
Mathematical club, puzzles, games and magic squares. .

o Issues and possibilities of contextualizing leamning-teaching Mathematics

o Mathematics teacher: qualities and belongings , . A

» Concept, principles and new trends in planning of pedagogic process and actions/strategies

 Constructing plan for content/content points and activity

# Constructing temporal plan and strategies

T5le s

51 Unit47" " Assessment.of and for Mathematics Tearning 8 &l FiE0

. Concept and issues of measurement, assessment and evaluation in the context of school
Mathematics

® Modern trends of evaluation in school Mathematics
* Continuous and comprehensive evaluation: Concept and tools
» Concept, .¥ pes and remedies of erring and deviations in the leaming-teaching of mathematics
* Achievement test: construction, conduction and report-writing
* Diagnostic test and remedial teaching

Suggested Readings:

Ball D L,& Bass.H (2003). Making mathematics reasonable in school.In A research companion to
p and dards for school h ics (pp. 27-44).

Ball. D.L, Hill H.C. & Bass, H.(2005). Knowing mathematics for teaching.American Educator.Fall
2005.

" Bishop, A. J. (1988). The interactions of mathematics education with culture.Cultural Dynamics, 1(2),
145-157. . 7

Boaler, J. & Humphreys, C. (2005).Connecting mathematical ideas: Middle school video cases to
support teaching and leaming (Portsmouth, NH, Heinemann).

: Do they make mathematics

Boaler, J. (1993). The role of ¢ in the
more"real"? For the Learning of Mathematics, 13(2), 12-17.

Boaler, J. (2010). The elephant in the classroom. Helping children love and learn maths. Souvenir
Press Ltd

Boaler, J. (2013, March). Ability and Mathematics: The mindset revolution that is reshaping educa-
tion. In Forum (Vol. 55, No. 1, pp. 143-52).Symposium Journals,
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Burns, M (2007)About jeacmng mathematus A K-8 Jesource, Third Ed. gdath Solutions Publica-
“tions. )

Chapln Q'Connor, & Anderson (2009). Classroom dISCUSSIODS Uslng
“rooms. Math Sclutions. ** *

Cirillo, M. (2009).Ten things to consider when teaching prgq‘f..h/_lgtrlemal‘iqggqm393(‘4).,_2‘5({-@51.

D'Ambrosio, U. (1985). Ethnomathematics and its place i inthe history and pedagogy of Mathematics.For
the Learning of Mathematics, 5(1), 44-48.

" Davis, B (1995). Why teach Malhematlcs? Ma(hematm_l::_:w:'
" Leaming of Mathematics; 15(2), 2.9 '_ :

Davis, B. (2001). Why teach Mathematics to all students? Fonhe Leammgprgthemgtp, 21(1yA7-
24,

Deborah Ball video on ellc"nng studen! lhmkmg. MSRI mlervxew of ; X ’_ :
workshops/696/schedules/16544

Dweck, C.S. (2006) Is Math a g|ﬁ° Bellefs that put f females at nsk. In WW.S J_ Cec: gEd ), WhyArenl
More Women in Science? Top Researchers Debate the Evidence. Amencan Psychologn:al Associa-

tlon .,

Eccles, J & Jacobs, J.E. (1986). Social forces shape Math attitudes and performance. Sign
of Women in Culture and Socxety.r11(21) 3087380, -y i) ot ot (m.\, ) W,
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agency. Teachers College Record 109(2), 420-448.
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1ual thinking In four mathematics cla ms.The

Kazemi, E., &Stipek, D. (2001).P ing
Elementary School Journal, 102(1), 59-80.

Knuth, E., Choppin, J., &Bleda, K. (2009). Proof: Examples a
Middle School, 15(4), 206-211.

nd beyond. Mathematics Teaching inthe

b for teaching.Yale University.

. Lampert, M. (2001).Teaching p and p
).A mathematician's lament. New York: Bellevue Literary PI:BSS.

Lockhart, P., & Devlin, K. J. (2009

Martino, A.M. & Maher, C. (1999). Teacher questioning to promote justification Sng gv?:::a:lgﬁl)ol; lsrl
mathematics: What research practice has taught us?.Joumal of Mathematical Behaviuor, i

78.
MESE -001(2003).Teaching and _Leaming Mathematics. IGNOU series

Parish, S. (2014).Number talks: Helping children build menta[ math and computation strategies, Grades
K-5, Updated with Common Core Connections. Math Solutions.

Rampal,A., R jam, R. &S hi, L.S. (1999).Numeracy counts! and Zindagikahisaab(2001).
National Literacy Resource Centre, Mussoorie. Available at www.arvindguptatoys.com

Reinhart, S. (2000). Never say anything a kid can say! Mathematics Teaching in the Middle School,
5(8), 478-483.

Rousseau, C.,&Tate,W. (2003). No time like the present: Reflecting on equity in school mathematics.
Theory Into Practice, 42(3).

Schifter, D. (2001). Leaming to see the invisible. What skills and knowledge are needed in order to
engage with students'mathematical ideas? In T. Wood & B. Scott Nelson & J. Warfield (Eds.), Beyond
classical pedagogy: Teaching el tary matt i hwah, (pp. 109-134). NJ: Lawrence Erlbaum
Associates .

Schoenfeld,A.(2002).Making mathematics work for all children: Issues of standards, testing and eq-
uity. Educational Researcher,31(1), 13-25. .

Skemp, R. (1978). Relational understanding and instrumental understanding. Arithmetic Teacher26
(3), 1-16. p ,

Smith & Stein (2011).Five practices for orchestrating productive mathematics discussions.

Solomon, Y., & Black, L. (2008). Talking to leam and leaming to talk in the mathematics classroom. In
N. Mercer & S. Hodgkinson (Eds.), Exploring talk in school (pp. 73-90).

Timothy Gowers (2002). Mathematics: A Very Short Introduction. Oxford University Press
TIMSS Videos of mathematics classrooms available at: http:/Awww.timssvideo.comivideos/Mathematics

Wheeler D (1983). Mathematisation matters. For the Leaming of Mathematics, 3(1).
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T Unit-1 25 e

« Home Science: Concept, components and importance.

« Natue and scope of Home science at secondary and higher secondary level.

o Study of local, National and international programmes relating to Health, Nutrition, Child care,
Housing, Consumer problems. )

o Socially Useful Productive Work related to Home Science.

[F70niE2 " T Cutriculuim of Hofe Seferice: Fo e o A e I

» Objectives of teaching Home Science in Schools

o Scope of Home Science in School: Principles of curriculum planning; Critical study of Home
Science syllabus and textbooks

» Development of Home Science syllabus.

« Correlation of Home Science with other school subjects

i Unit-3. . Teaching-learning of Home Science * s b i ]

« Methods of teaching Home Science: Discussion, Demonstration, Laboratory work project.
Problem solving, Field trip, Micro-teaching, Use of Community resources in teaching Home
Science. Use of mass media in teaching Home Science

o Space and Equipment for Home Science '

o Utility of Home science knowledge at school: Study of School lunch programmes;
Development of unit in Home Science for adult/ out of school youth, based on needs and
interests.

o Teaching Aids in teaching Home Science — audio and visual, Charts, graphs, specimens,
samples short answer tests, score cards checklist.

o Leaming plans for teaching Home Science.

g e ] S

o Evaluation in Home science: Tools and techniques

Suggested Readings:

Gary D. Borich (2013). Effective Teaching Methods: Research-Based Practice (8th Edition) Paper-
back, Pearson o

Asthana N. (2006). Home Science Education: Growth and future prospects(paper) Meri Journal of
Education,vol1,no.1, Management Education and Research Institute, Dethi

Chandra,A., Shah,A. & Joshi ,A. (1989). Fundamental of Teaching Home Science. New Delhi. Ster-
ling Publishers Private Limited . '

Malaviya,R. (2010). Influence of Technology: Adolescent's Interests, Journal of Psychosocial Re-
search, Vol.5 No.1

Malaviya, R. (2007). Evolution of Home Science Education: The Metamorphosis. University News:
Journal of Higher Education. Vol. 45, No.08, Feb 19-25, 2007

Lady Irwin College (2008). Excellence in Home Science: Contemporary Issues and Concerns, Delhi.
Academic Excellence
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(67)



Lakshml, K. (2006). Technology of teaching of Home Science. New Delhi: Sonali Publishers.

hing Home Chennai: Manohar Publishers & Distribu-

Seshaih, P.R. (2004). Methods of

tors.
lishers and Distri

Nibedita, D.(2004). Teaching of Home Science. New Delhi: D t F
i ti i: &Sons.
I, S. (2002). Modern methods of teaching of home science. (I Edition). New De!hl. Sarup 0
.?:aa '?l?K. (22)01).)E yclopaedia of teaching of Home Sci .(Vol 1&11), New Delhi: Anmol Publica-
tions Private Limited. -

Yadav, S. (1997). Teaching of Home Science.New Delhi: Anmol Publishers.
Yadav, S. (1997). Text book of nutrition and health. New Delhi: Anmol Publishers.

Shah, A. et al (1990). Fundamentals of teaching Home Science. New Delhi: Sterling Publishers Pri-
vate Limited.

Bhatiz (1990). Measurement and evaluation in education. Ludhiana; Prakash Brothers.
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PC: Pedagogy of Engllsh

7 = a3 Sec se
* Concept of lmguage, lmguage acqulsmon, languagc lmmg
o Concept of Mother Tongue and Second Language
* Principles of Second Language Teaching: English as a Second language (ESL); psychological
factors affecting second language learning, problem of effective teaching
© The function of second languages in a multilingual society: The contéxt of India with special
focus on Bihar =

- Unit:25.2| Pedagopy for.teaching Englishy s iissot o i i

* Direct Method and Bilingual Method; Role play-simulation and group work

» Computer Assisted language Learning (CALL) and Computer assisted language teaching
(CALT)

* Second language teaching: Structural situational approach, Communicative approach,
Constructivism approach, Eclectic approach

* Teaching Aids in English: Text book, Work book, Reference book, NewspaperlMﬂgazms,
Chart, Pictures, Flash cards, Pannel board, black board, Tape-recorder, Radio, OHP,
Computer, Substitution tables, Language lab, Authentic materials

* Pedagogical methods and approaches for teaching poetry, prose and grammar in English

¢ Leaming Plan for English: Nature and structure

S




aching skills il Englishy o o e e

ctween
Techniques

(3
Teaching of listening skills: Concept of listening in second language, Difference b
hearing and listening, Difference between li
of teaching listening, Note taking

" ‘l:cadxing of speaking skills: Concepts of speaking in second language, Organs of speech

S, [Jse of prc ing dictionary phonetic transcription, teaching speaking skills and
pronunciation, Role of Audio Visual aids and drills, Language games

ing and listening compret

-~ Unit4 7| Teachinig Reading Comprehension and writing 1 LAl

. ConcePt of reading in second language: Mechanics of reading (silent, aloud, intensive and
extensive, Using Dictionary), Maze method; Scanning, skimming, inferences and
extrapolation; Top down and bottom up; Language games; Role of speed and pace

© Concept of writing: Types of Composition (Oral, Written, Controlled, Guided, Free,
Contextualized and integrated composition), Developing stories

. Unit-5; [ English: Understanding Curriculum, Texbookea d AsSessmentos s
~exidinglish: Understanding Curriculum; ASESSMentyGEs SRl
. ?n:tixsoot:lx:sdmg curriculum of Engish at school level: Content analysis, Review of syllabus and
e 1

. Engli.sh Textbooks: New Lexical items (Vocabulary), New structural items, Textual Exercises,
Reading comprehension, Writing/composition, Unit test ’
* Assessment and Evaluation in English: CCE; Self-evaluation, peer evaluation
* Concept of testing in English as a second language

¢ Testing language skills, lexical, structure items, poetry,

;i : skill prose and grammar.
* Difference in testing in content subjects and skill subjects

© Error analysis ; Concept of remedial teaching and re-material
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PC: Pedagogy of Bengali
qUTel 3T Reeoreme

L Unit=12"# Nature,Scopeand Aim "~
 The place and importance of the mother tongue in life and education.
 Aims and objectives of teaching the mother tongue.
* Principles and methods to be followed in different school stages for Bengali teaching.
 Need for professional orientation of a teacher in Bengali ’

. SBEdy of the Prescribed courses in Bengali in Secondary and Higher Secondary classes in <
ar

mzﬂ “iThe development of Bcngah Tiferafurel o0 S il 5

o The ongm and development of Bengali Prose- importance of Vidyasagar, Bankxm Chandra -

« The origin and development of Bengali Novel and Short stories — Importance of Banklm
Chandra, Rabindranath Tagore and Sarat Chandra.

o The origin and development of Bengali drama — Madhusudan ,Dinabandhu, Girish Ghosh

¢ The origin and development of Modemn Bengali Poetry- importance of Madhusudan Dutta,
Biharilal Chakravorty, Rabindranath.

o Characteristics of Bengal Renaissance or Nava jagran in 19" century and its influence on
literature and life of Bengal.

© Brief history of Bengali Language — Origin and development, upto Magadhi Prakri 3
Bengah shabda bhandar. i i l e

- Unit-3" """ Bengali speaking, readingand writing . . " 0
« Influence of local dialects on speech habits
 The importance of the

L \lr):and . cstudy of the phonetics for language teachers. Reading loud, silent,
* Qualities of good reading.
© Qualities of good hand writings.
* Problems of Bengali speaking.

 Causes of Bengali spelling mistakes and corrective measures..

D

TN/
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3 Unit-4'. JBengaliz Curriculum,.Pedagogyandi/ nt..

o Methods of teaching different areas — Prose, poctry essay writing, gmmmnr md eomposmon

o Teaching aids —aims and utility — — classifications and their uses.

o Learning plan for Bengali: Nature and structure

o Test and Evaluation : Planning of unit test and achievement test in Bengali; Objectives and
Evaluation in Bengali teaching and importance of feed-back; Preparation of achievement
test in Bengali—oral and writing in Bengali; Evaluation of creative writing in Bengali.

o Literary activities: Recitation, Debates, Lecture, Music, Dance, memga.nd Painting; Little
magazine and wall magazines; Literacy discussion and acting drama

_PC: Pedagogy of Urdu

T UBE] " 7 Natire, Scope and Alms: LAdsaiis 2V B S ooy i ot e 25

. Language- its meaning and functions. The role of mother-tongue in thc educanon of a child.

o Special features of Urdu language and its umversal sng,mﬂcance- the cultural, practical, literary
and linguistic. ' e 1

 Aims and objectives of Teaching Urdu as mother- tongue

o The principles of the development of curriculum with special reference w Urdllx .

o The place of Urdu in school curriculum with special reference to B.S.E. B.‘ e L

 Development of Urdu language in India ‘with special focus on Bihar  ~

7. /Unit:2 - ":Understanding pedagogy of Urdu S Gres ot S :
* General prmcxples of language teaching with special refcrencc to Urdu as mother-tongue.
o Problems of teaching the mother-tongue.
« Making Leamning Plan for Urdu: Nature and stmcmrc i
« Skills of Teaching: basic skills, Core skills and planning mlcro-lessons for their developmcnt.
o Methods of teaching Urdu for Non-Urdu speaking people. : A& =
o Teaching Aids: Blackboard, Picture, Chart and Map, Models, Flash cards, Puppets, Magnenc
board, Radio, Tape-recorder, Television, Video, Overhead projector, LCD projector,
Gramophone and lingua phone, Computer Assisted Urdu language lcarning. ¢
o Language laboratory and its importance in the teaching of Urdu Language.

i3 Specific Instructional Strategies b o) iy eay st e A Sl

. Teachmg of Prose; Dasmn, Afsana, Novel, Drama, Sawanih, Makateeb and Insha. Major sleps
in the planning of a prose lesson.

e Teaching of Poetry-Nazam, Ghazal and Rubace; ObJecuves of poetry lesson. lmponance of
recitation, Major steps in a poetry plan.

o Teaching of Grammar: Place of grammar in the teaching of Urdu, Inductive and Deducnvc
methods and their relative merits.

o Teaching of Reading: Attributes of good .reading, - Types of reading, Scanning, Skimming,
Intensive reading, Extensive reading, Silent reading Reading aloud. Various methods of
reading; The phonic method, Alphabetical method, Word method and Sentence method.

 Teaching of vocabulary- Its ways and means.

 Teaching of writing and composition: Khutoot Nigari (Letter writing), Mazmoon Nigari (Essay
writing) and Ikhtesar Nigari (Précis writing).

o Other literary activities in Urdu: Khush Nawesi, Mushairah, Baitbazi, Bazm-¢-Adab, Adbi

Numa\sh, Adbi Maqale, Mojallah wa Moraqqa
79 - - A




: m Mﬁ inuous Canp&nmsive Evaluation (CCE).

Ral, Alok 2001 India Nalionnlism Tracks for Times: Orient Longman
Shlhabuddm Syed Economic and Political WeekiyVol. 34, No. 10/11 (Mar. 6-19, 1899), p, 566

Russell Raplh. Urdu in India since Independence Economic and Polmcal Weokly
Vol. 34, No. 1/2 (Jan. 2-15, 1999), pp. 4448
Stat

o =

Ather Faruuqdi, Urdu Education in India: Four R ic and Political

Weekly Vol. 29, No. 14 (Apr. 2, 1994), pp. 782-785 .

Reflections on Teaching Urdu in GermanyChristina OesterheldEconomic and Political WeekIyVol
37, No. 2 (Jan. 12-18, 2002), pp. 112-115

Minorities, Education and Language: The Case of UrduHasan AbdullahEconomic and Polibcal
WeekiyVol. 37, No. 24 (Jun. 15-21, 2002), pp. 2288—2292 i

A Hisfory of UMu Literature. Seoond Edition, Rewsed and Enlarged. by Muhammad Sadnq

"(Aug 30, 1980).pp 1467-1466
Penpoctws on Urdu Languaqe and Educatoon inl d
- &S(May Jun o e ndia, Mazhar Hussain., Social SclentlslVol 31
Linguistic Diversity in Globai Mutticult
Gundara SDa‘alSdenﬁsNol 31, No.

| Civic Polma TheCase of Urdu In India, Ja dshs
5/6 (May - Jun., 2003), pp. 38-56 9

, Uniu unguaga and Educatlon In
_=Jun,, 2003), pp, 57-72 TN

. The Appeal of Urdu: Its Significa
(May- Jun 2003) . 7icn nce and Potenflal DanielGodd Social SclantlsNol 31 No. 5/6
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CoooqndeomponmtsofCont
Characteristics of a good test. i , '
:Conmmmnofadnevmuuminwdu with Essay type, Short answer type and Objecy;
.typeitems. m'e. :
* Ways ofmngmdmg. writing, speakmg, and vocabulary.

* Qua nmofmU:duTeadlerm uative approaci

1 Larsen-Freeman, D. (

L Tmublo over Urdu andAmbk:MukundanC MenanEoonamicandPolltlcal Weoldy\lol 15 No 35 b
i Subbiah, Pon (2003). Test of Language Proficiency: Urdu, Mysore: Central Institute of Indian

k| Buck, G. (2
(2000). Assessing Language for Specific Purposes, New York: Cambridge University

e —

Abdullah, Saleem. Urdu Kaise Parhaen, Aligarh: Educational Book House.
_ Alderson, C. (2000). Assessing Reading, New York: Cambridge UniversityPress.
Bachman, L. and A. Palmer.(1996). Language Testing in Practice, New York:Oxford Ur_1iversity Press.

Beg, Mirza Khalil. Urdu Zaban Ki Tareekh, Aligarh: Educational Book House.

Brown, H. D. (2007). Principles of Language Learning and Teaching, 5™ Edition, White Plain, New

York: Pearson Education Inc.
001). Assessing Listening, New York: Cambridge University Press:

Douglas, D.
Press.
Lado, R. (1983). Language Teaching: A Scientific Approach, New Delhi: McGraw Hill.

2000). Techniques and Principles in Language Teaching, 2™ed. New York:

- Oxford University Press.
Littlewood, W. (1981). Language Teaching: An Introduction, Cambridge: Cambridge University Pregs.

McNamara, T. (2000). Language Testing, New York: Oxford University Press.
Momuddln (2002) Urdu Zaban Ki Tadrees, New Delhi: NCPUL.

Quazi, Shahbaz & Akhtar, Muhammad Naeem (2007). Urdu Tadreesi Tareeqa, Nagpur:

|
4 Authors.
J, » Read, J. (2000). Assessing Vocabulary, New York: Cambridge University Press.
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University Press.
~

Richards, J. C. and T. S. Rodgers. (2001). Approaches and Methods in Language Teaching, 2nd ed.
New York: Cambridge University Press.
Sherwani, Inamullah Khan (1989). Tadrees Zaban-e-Urdu, Kolkata: Anjali Ghose.

Languages.
. Tabassum, Razia Aamozish-e-Urdu, Patna: Author.
Weigle, S. (2002). Assessing Writing, New York: Cambridge University Press.
Woodward, T. (2001).Planning Lessons and Courses: Designing Sequences of Work for the Language

Matthews, Social SclentlsNol. 31, No‘ 5/6(May ; ‘ Classroom, New York: Cambridge University-Cress.

:



PC: Pedagogy of Arabic

e A IS R i e R et v e R
.ﬁlg‘;ge- itl: ‘r‘r:::i‘:gc:n: t?nctions. The role of' {nothertqngv‘.xe inthe education of a chilg;
o Special features of Arabic language and its universal significance- the cultural, Practical,

i and linguistic.

. xmd objeftivcs of Teaching Arabic asa foreig.n languf'xge. )

« The principles of the development of curriculum w1fh special reference to Arabic.

o The place of Arabic in school curriculum wi}h specx.a! reference to B.SEB.

« Development of Arabic language in India with special focus on Bihar

TR

[ Unit27" | Understanding pedagogy of Arabi S SR
« General principles of language teaching with special reference to Arabic as mother-tongue,
o Problems of teaching the mother-tongue.
« Salient features of a good text-book in Arabic. Comparative Analysis of prescribed text-books
of different Boards
 Making Leaming Plan for Arabic: Nature and structure
o Skills of Teaching: basic skilss, Core skills and planning micro-lessons for their development,
« Translation and Direct method for teaching Arabic:advantages, limitations and comparison
o Teaching Aids: Blackboard, Picture, Chart and Map, Models, Flash cards, Puppets, Magnetic
board, Radio, Tape-recorder, Television, Video, Overhead projector, LCD projector,
Gramophone and lingua phone, Computer Assisted Arabic language learning.
* Language laboratory and its importance in the teaching of Arabic Language.

i Specific Instructional Strategies <L ' 5. SR =

* Teaching of Prose; Magamah, Qissah (Story) and Riwayah (Novel), Major steps in the
planning of a prose lesson. .

® Teaching of Poetry-Tashbeeb, Ghazal, Madah, Heja, Rasa and Fakhra; Objectives of poetry
lesson. Importance of recitation, Major steps in a poetry plan.

© Teaching of Grammar: Place of grammar in the teaching of Arabic, Inductive and Deductive
methods and their relative merits.

* Teaching of Reading: Attributes of good reading, Types of reading Scanning, Skimming,
Intensive reading, Extensive reading, Silent reading, reading aloud.Various methods of

reading; The phonic method, alphabetical method, word method and sentence method.

* Teaching of vocabulary- Its ways and means.

* Teaching of writing and composition: Letter writing, Essay writing and Précis writing,

* Other literary activities in Arabic: Elegant writing, Musabiqah-al-Abyat, MutahiratunShe’riah.
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o Concept and types of Evaluation. ”

o Concept and Components of Continuous Comprehensive Evaluation (CCE).

o Characteristics of a good test. :

o Construction of achievement test in Arabic with Essay type, Short answer type and Objective
type items,

» Ways of testing reading, writing, speaking, grammar and vocabulary.

® Qualities of an Arabic Teacher- an evaluative approach. .

Alderson, C. (2000). Assessing Reading, New York: Cambridge UniversityPress.
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PC: Pedagogy of Persian

Nature;Scopeand Aims. s e e el B : R
« Language- its meaning and functions. The role of mother-tongue in the education of a chilq,

« Special features of Persian language and its universal significance- the cultural, practicy

Jiterary and linguistic.
« Aims and objectives of “Teachin :
o The principles of the development of curricu!
© The place of Persian in school curriculur.n wit
« Development of Persian language in India wit
TUndérsiaading pedagogy Of bersian i s B
th special reference to Persian as mother-tongue,

g Persian as a forcign language.
ulum with special reference to Persian.

h special reference to B.SE.B.
h special focus on Bihar

ToUnit2 7 ]
« General principles of language teaching Wi

« Problems of teaching the mother-tongue. ) g
« Salient features of a good text-book in Persian. Comparative Analysis of prescribed text-books

of different Boards %
« Making Leaming Plan for Persian: Nature and structure

« Skills of Teaching: Basic skills, Core skills and planning micro-lessons for their development,
« Translation and Direct Method for teaching Persian: Advantages, limitations and comparison

« Teaching Aids: Blackboard, Picture, Chart and Map, Models, Flash cards, Puppets, Magnetic
board. Radio, Tape-recorder, Television, Video, Overhead projector, LCD  projector,
Gramophone and lingua phone, Computer Assisted Persian language leaming. s
| » Language laboratory and its importance in the teaching of Persian Language.

e

Uit 3% T SpecihInsracionAl SHATEEIES L1 oo s ot o

« Teaching of Prose; Dastan-e-Kotah (Short Story), Hikayat (Story), Ruman (Novel),Tamseel
(Drama), Tangeed (Criticism), Sawanih (Biography) and KhudNavist (Autobiography), Major
steps in the planning of a prose lesson. i

o Teaching of Poetry-Hamd, Na't, Ghazal, Rubaee, Masnawi and Qascedah; Objectives of
poetry lesson. Importance of recitation, Major steps in a poetry plan.

o Teaching of Grammar: Place of grammar in the teaching of Persian,
methods and their relative merits.

» Teaching of Reading: Attributes of good reading, Types of reading Scanning, Skimming,

Intensive reading, Extensive reading, Silent reading, reading -aloud. Various methods of

reading; The phonic method, alphabetical method, word method and sentence method.

« Teaching of vocabulary- Its ways and means.

. Tcachi{:gof writing and composition: Letter writing, Essay writing and Précis wriling.

o Other literary activities in Persian: Elegant writing. Baitbazi, Mushaira etc.

Indudtive and Deductive
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Unit-4 _Evaluation Techniques
® Concept and types of Evaluation.
 Concept and Components of Continuous Comprehensive Evaluation (CCE).
* Characteristics of a good test.

. COnS'h‘LIC‘iOH of achievement test in Persian with Essay type, Short

type items.’
. Way§ ?f testing reading, writing, speaking, grammar and vocabulary.

ualitics of a Persian Teacher- an evaluative approach.
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OPTIONAL COURSE (OC)

2

Do Anyorieiof the followingl SR

Course

Course Marks
Code Title Internal | External | Total
C-11 (a) | Basic Education
IC-11 (b) |Health, Yoga and Physical Education ¢
IC-11(c) [ Guidance and Counseling 2" year 10 40 50
IC-11 (d) - | Environmental Education

(Other relevant optional courses such as Teacher Edi

Rural Education, etc. may also be introduced.
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C-11 (a)
Basic Education
P Riem ) arar @ OIS T TEN &)1 Ry e T WA & R o afor
Ffr 3 v ¥ R, gaferg gfyard Rien &Y e @ fg oW gt # A ool 8 1 Sy,
1937 ¥ iR N B ORI ¥ qut §F Riem-a7 @ WL FrfEais @ te wee g, Rt g
frem o sraemeun @) 7 ww R A R R W gfvard) Rere B v gd ) @s A [de
T § 5 e veel AR ¥ @ gfrard) Rererdl S TreEr 9 TR g8 AR et oft 39 wea 7 g
IR g Rarer & sl ST @ Rg & T 81 o RER e @ we ¥ afard fuen
D IR ¥ R T @ 3w Ag $1 v TE St 2 Al S Wi g fien e Reredt
7 3R TR B TAM § U aReTd A D1 T8 TS R i sAR 4 @ e
Rrem ok g fiem @ g s Rrerer 0 @ v &1 99 WY, 3 Rared 3 aRda @ B
W el Rien & Ry v T fided wega e, R gg & g9 %4 gan we-fera @
I T o1 T off | Uh W @, g e W 2w @ gt aie 1 wega e, R 3w
B M P G 3 v AR g B & SRR Al @ §R B Qe § sied o1 wars e mn
&, TR, 958, R, I Saes Tl @ IRGRE R 3k 59 3 7@ 1 gU ST
B AT T @ i @ en g T g Rt 3 fen @ agget B T @
TR @ W A R, fowry, W a1 vF dRS ager T, afwe e SwErft sm
& WD IR T B R § e For ag) T 29 ¥, o Ren @ wewea Rigid o
T W & St el B v e veR @ W ey giewer | @ v &
A, T e fRierora ok W s ufba @Y @ ameE, T WA T ToRaTd o) |
T, T8 Sl & 5 g Rien Y sraaret @ g Rremerdl ¥ wfia fear oy | w6 R Remaa,
Tt R e, A 2 G ot 8, R R 3 Rivaws o e wega fsar man 8 ) g AR

P BT 3 W A R wn & 5wty B ed W swd uRY 99 W |
Unit-1 - - 5

e T2 A Understanding Gandhian Philosophy
% . . Fr) * Gandhian philosophy of Life: its bearing on the

;{z:;nﬁ ﬁ{%m:z:;hwﬁ principles a‘:\d the srayctipe of Basic Educat?on .

X  Areview of the different experiments and experiences
o T T BRI &fRoT ST AR ARG | of Mahatma Gandhi made in South Africa and in

¥ f¥Y MY 99 wan @ e fraes|  India which lead to the evolution of Basic Education.
el % gfrard Rian o Igwa gan

Unit-2
vt R e < suRen, fie | Basic Education s :
J A ystem: Concept, develop-
v R wider ment and policy perspecgwtl'es B
o AT e 3 srauren g3 sfafiRa AT | @ The conceptand inherentassumptions of Basic Education;
o GRS e o araRen T @ (® Basic Education System: Backdrop and its
R (@ WO ok wd ) development (Wardha Committee and after)

. 2 ) o The Development of Basic Education System in Bihar
o PR fen o e i R o Policy perspectives related to Basic Education: An

o gy Rien W wwafa SNfvra ofdesa - analytical understanding of the recommendations
W IRIT, vl T TR Pl made by the important committees, commissions and
T TR P s e documents
favdveTe e
LB - /EL




o g TR @ W W
o it GRAT B R HEEE

o qel B S S @ TR HE

e o WA Feh W & W

LGRIUERILES
.mmmmﬁmaﬁ
g

R @ wrgE « wivd, WX SN
s Fmfor 3 wfbar

o gt REmer : WG A,
araiva, sriworen, ¢fve Bl @
TG, TR P G

5| Basic Educ

Unit-3 ]
The Principle of Correlation and its peda-
gogical aspects

relation with productive activity
orrelation with the physical environment

ation with the socal environment
ation with children's experiences

oC
e Col
o Correl
o Correl

« The curriculum of Basic Educalion: Analysis and
review; Comparitive understanding with the general
schiool curriculum;

» Nature of Assessment in the curriculum of Basic
Education

o Curriculum of Basic Education for contemporary
scenario: Objectives, structure and process of
knowledge generation

o Basic Schools: Organizational set up, infrastructure,
functioning, routine work, relation with community
Teachers for Basic Education: Expectations and
professional preparation

ation: Curriculum, School and Teacher |

o PR Rrare @ R : S G
ot dard ’ .
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C-11 (b)
Health, Yoga and Physical Education

afi & WiRE 7 FHfiE Rem @ Hed § ke, A v TORS REm 3 Aew B 3@ W
W & | IR GTH T GRAT B SRR TAR Sl # o o agera o @ & R IR RS
ol AR, 21 valt R TR W U v &) SRIE B AR W, et @ W v el
TR 758 W ¥ § 3k A W @ Ry §9N e o g o vl | g, B A S, T
RieT 2 S & S 3 R @ 9RY & UEdl ¥ Wom o er 9 | S T 1 e v g1
TE HEH R T R e SR e ) geeTa e W e ey i Rl e @
8 0 Vi et 2 R R oY YRR o 7 @ e & TG | S YR, A S wmiRe
e Y R Tl B T 49 W AR T o vET & 3k gus Ry et 1 G ot sl
1 v o e 3o AT @ wee 3t 7d e aa o & Rarel § 8 o @ ar o e
T T o | Ty, & ARd @ S ¥ geT Rw 8 B aage, 99 9% 56 v o Raerd
rererat # TR @ T} feran wien et &, Y 16 wd ¥ 3 Rma @ Ry @ gekh § | a8t 78 snen
aﬁ\‘rmﬁ‘3%nﬁlq&ﬁaﬂsﬁﬁwﬁmmwmﬁmq&ﬁﬁﬂ@ﬂﬁaﬁmﬁiﬁ
AR WY | 39 R & w4 AR geTgat € Rt aas eel g wareed e @ wea ¥
79 3@ § e 9 W e iR oS gl @ wi sfra geatr s W e fan mr
21 U8 v amERe R &, o 7 Rig wests aiat B S, afs 9 aredl & FEfor
B Ry ara TRRuRR & o ) weeql g frmae | sega @ s & R+ Rk
q Rier 7 el S Savaw & | ey R B e & wRigel o wwed @ v waeelic g
ST | gE TS A A ok wriRe Rien @) wat @ v &) A AR ey o srpe Py 2
fore o€ A Pifdanef § | 78 @mard 7 78 § afes g wERG vaed 3 Tor fRie @ daa
A B 1 TRE Ren & U % T © w5 o1 N g8 wwa B el O s F A E R
3R 3 A, ST W gl A 9 @) Rerea § 39wl fGar o1y sk et fee o @
T B, T Tt e gad ¥ A Y 2

Unit-1

W B W Understanding Health

o WIRA : JQURYT, 7ecd U4 HRdT SRS | o Health: Concept, importance and related factors.
o g7d U4 UK & W@rem el @wd | @ Health needs of children and adolescents.

o Ao od o @ @ aned, @ @ ® Food and Nutrition: Food habits, Timing of food,
. Nutrients and their functions, Practices related to food

¥, s @‘3 @, Wi @ hygiene, Malnutrition including obesity .
IR TG, YT, W, anf 33? e Common health problems and diseases: Causes,
o WM ¥IRed WRAG UG T @ @Rvr,|  prevention and cure, immunization and first aid, health

A Td Sa, SR Ga wufve services and awareness programs.
o Indigenous knowledge about health, its issues and

fafeen, varea Wai¢ @ wmreed| S

LapEL)

o TR, U WY R TIAR qraell

Eimisict

N - (59> e =




Unit-2

7 ik wRe fEn

oal : Y Td WER; u‘rrrm.mw
WO HRA

o Rrrer @ wamsht ) R ¥ ar
T AR

o AR RN @ J@ERW, T AT
aram; Wit e s; R ke
o TRT Ruen B dax R wwesl
(Rrerer, wRaw, A v& At WIEA)
A e, RS R wrimd

« Yoga: meaning and importance of yoga, practicing
yogasanas, kriyas and pranayams.
« Ingrating Yoga in school and classroom pra.cﬂces
« Physical Education: Concept. and comiponents,
physical exercises, related indigenous knowledge,
li rspectives )
i ;%I:y o??nslitutions (school, family, media and sports

org ) PTY on prog nes

Unit-3
e Tfrara Games and sports
« el @ PR T s R @ R [* Different types of Games and Sports and their|
ST T importance for each learner i .
. . | e Athleti ames, rhythmic activities, gy
o TR, Y, TG A "o Organizati?m of games and sports: undérstanding rules
. and regulations; Planning and management
. w ki e « forrel <Y e, Ao | Abouf%lympi:s, Commgnweath andgNaﬁonaI games
Ta JeET * about the state level sports events and authorities
o AT, ST O, WS T4
ARTNT el ArroET F wwensl &
AR

Unit-4

e, AR AR RS e
graaEal, faes ik Res

Health, Yoga and Physical Education:
Curriculum, School and Teacher

o WRY, T UG RS e - Rered
SIegEEt & AT v, WA
urgEEaf SR

o W, A O e e o Rerert
# R : Ao, HEeEr B gor W
Sunifian, Renffdl @1 59 &3 % i

o W@, A Ud wARE R @ R

» Health, Yoga and Physical Education: A critical
analysis of school curriculum; Integrated curriculum
approach

® Spaces for Health, Yoga and Physical Education in
School: Planning, resource creation and optimum -
utility; future prospects for students

» Teacher for Health, Yoga and Physical Education:
Professional Preparation and role in school

Yoga and Physlical Education 4 v

¥ & e Rerera §

N\
—\90/
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C-11(c)
Guidance and Counselling
LIS E RGN
e A R # fenflt 7 7 Rie Te-T7 T @ e 8 jE & e o W -
gritfevai o an <& & 1 Rierfefeil @ St ¥ wmenfr, AR ok M, S SER @ <A TR g
B R &) A 9 Shy aen 9 ¥ & R afiviast @ e @ wR sl R @R S
1 qa Renffal B ¢ w@R § WG @R <@ 81 A 7 w5 S @ onen @ A gu P} U,
T Ry w8 R ) @i 3 A W A1 @ 31 36 T A, R @ g Wew 1@ uRwaies
mﬁ*ﬁmmwmmmwamﬁmémmmwmﬁ
1 & Rred wRom W & IR & 5 e o fen @ W Sl @1 e areR, e AN
fm 0 waftva age o ¥ &1 el 3 v T & R o R & 9 SRR @ e el % agd
TEAT X A T e & Rred PR Y o RS W 3 SigER 99 i 9 o i 8
Rt ¥ Rt w9 W 7 Wi Td AN B W@ § | g, 78 Sl & O R o
T T o R @1 o et @ o ok TaRd ¥ e o R S 7 o Hfaw G m
ﬂ%lﬁmwmﬁwmwmmwﬁwnﬁm%mwamﬁz
mmﬁgﬁmjwwwﬁﬁsﬁmﬁmﬂmﬁmmmﬁm%xmﬁw
T T TR & RIS %) R S e Sty ey i & 9w ®ifia S B SR
P | R @ e & R W Anta s wwe feniidl @ R aga wewpt & @it
ST AT Rt @ w78 Reaw g @ 5 3 5%l gema &) e, s A T wwer
A 5 wrtee a1 W @ T o W e T ¢ AR T fan Rty s 9 e
21 o, Aiee ok WY R Gk AT @ AEERe TF @ T e @ 9w & Ree 59
TR @ T T & g 98 o0 ¥ e 8 e |
Unit-1
arfeda A g T Fundamentals of Guidance
o AR : SRV, WaRI U4 3navadai | o Concept, nature and need of guidance.

Pt it : :  Objectives and principles of guidance.
-*rr*f??ﬁingéﬂm wmw -"l;ye;::znoafl .Guidanoe: Educational, Vocational and
afdTa  ssues and problems of guidance in students.

o Ryl # wnfeefa & R @

Unit-2
qxme B g Fundamentals of Counselling
o QXY : JEETRON, WG Q@ arawadan | @ Concept, Nature and Need of Counseling
o el ik wnfaede ¥ aiaw A e « Difference between Guidance and Cgunsehng
e @ stva v Rrek « Objectives and principles of Counseling
® et ; iy 3 "Ex 5 .  Issues and Problems of counseling in students
. ¥ ot & R @ AR




Unit-3

th & el B ae Techniques in Guidance and Counselling
« Tools used in guidance: Observation, Questionnaire,

o wmfey # wwaAr fiy @A TE - 4 D s
: Anecdotal record, Cumulative record, Interview, Case
i, ST, Fasied Rerd, Wal | t?fiz _

T, WA, I R « Methods of counselling: Directive, Non-Directive,
o T Y Rty : FreeTe, Sfrea, | Eclectic.

« Understanding the procedures of counselling.

W?ﬁ:% ¥ o e « Guidance and Counselling for children with special
o TR 1 R ¥ needs.
o R8T ST gwi @ forg A
ue e @ e :
Unit-4 R

,I Rrerer § Anfae @ sy 9 |Guidance and Counselling Servicas at School
Rarera 31 wrfeyfT @ i o Organizing Guidance and Counseling services at
g g #m ;%m ﬁ;zﬁ ?;ﬂ sct?ool: Plgnning, execution and follow-up
it 3 Ly o Role of counsellor and teachers in organizing
Frfardt guidance services .
o Rrerera 3 TRrTeTaT U R B 49T | o Career guidance services, Career Information
o JoIY k) ApTeet daTd, Yo @ | Centre, Youth Centres , Career Bulletin

B, AT SR

‘References:
Books

Agochiya, D. (2010). Life Competencies for Adolescents: Training Manual for Facilitators, Teachers
and Parents. New Delhi: Sage.
Archer, S.L. (1994). Interventions for Adolescent Identity Development. New Delhi: Sage.
Atwater, E. (1994). Psychology for Living: Adjustment, Growth and Behaviour Today. (5thed.). New
Jersey: Prentice Hall.
Baron, Robert. (2000). Psychology. (3rd ed.). New Delhi: Prentics Hall. .
Bernard, H. W. (1951). Towards Better Personal Adjustment. New York: McGraw Hill.
Bernard, H. W. (1861). Mental Hygiene for Classroom Teachers. New York: McGraw Hill.
Bhatnagar, A. and Gupta, N. (Eds).(1999). Guidance and Counselling, Vol. I: A Theoretical Perspec-
tive, New Delhi: Vikas. ) )
Bhatnagar, A. and Gupta, N. (Eds). (1999). Guidance and Counselling, Vol. II: A Practical Approach.
New Delhi: Vikas.
Capuzzi, D. and Gross, D. R. (1991). Introduction to Counselling: Perspectives for the 1990s. Massa-
chusetts: Allyn and Bacon. :
Caroll, H. A. (1952). Mental Hygiene: The Dynamics of Adjustment. New York: Prentice Hall.
Carson, R. C., Butcher, J. N., Mineka, S. (2000). Abnormal Psychology and Modern Life. (11thed.).
New Delhi: Pearson Education.
Chowdhary, G.B. (2014). Adolescence Education. New Delhi: PHI.
Davar, B. (2001). Mental Health from a Gender Perspective. New Delhi: Sage.
Dusek, J. B. (1991). Adolescent Development and Behaviour. New Jersey: Prentice Hall.
Goode, William. (1994). The Family. (2nd ed.). New Delhi: Prentice Hall

Hariharan, M. and Rath, R. (2008).Coping with Life Stress: The Indian Experience. New Delhi: Sage.
Martin, G. L. and Osborne, G. J. (1989).Psychology, Adjustment and Everyday Living. New Jersey:

Prentice Hall.
{92)=

N/

Scanned by CamScanner

-

g:!)’oauriz?ﬁ:‘a(rildg g?&)ﬂ( ((é?&gds )an;! Adolescent Mental Health. New Deihi: Sage. i .
1 . Psychi igi L 1 ,

L), New DeTHE Tom s i ychology of Religion Module.in J, W, Santrock Psychology. (7!

Patel, V. and Thara, R. (Ed).(2003 :

DN S P ).(. ). Meeting the Mental Health Needs of Developing Countries. New

Ranganathan, N. (Ed.) (2012). Educati

Saraswathi, T. S., Brown, B. B. and

Regions of the Globe. Cambridge: Cambrid P
Schaefer, C. E. and Millman, H_1. (1601) Fou o peos e

1981).H i i
Van Nostrand Reinnold Company. (1981).How to Help Children with Common Problems. New York:

Spielberger, C. i g A .
RF:)w. g (1979). Understanding Stress and Anxiety: A Life Cycle Book. London: Harper and

Veeraraghavan, V., Singh, S. and Khandelwal i ilenni i
e el wal, K. (2002).The Child in the New Millennium. New Dethi:

\F/{a:;r:;a!. S. and Saraswathi, T.S. (2002). Adolescence in India; An Annotated Bibliography. Jaipur:

on'(cr Mental Health, New Dethi: Shipra.
Larson, R. W. (2002). The World's Youth: Adolescerice in Eight

Research Papers
Amett, J. J. (2007). Suffering, Selfish, Slackers?M i i -
potiracindntg ol Ay g yths and Reality about Emerging Adults.J Youth
Gupta, L. (2008). Growing Up Hindu and Muslim: How Early Does it Happen®? Economic and Political
WeeRly.43(6).35-41. : .

Kakar, S. (2007). Family Matters. India International Centre Quarterly. 33 (3/4). 214-221.
Ranganathan, N. (2008). Changing Contours of Family Dynamics in India: A Perspective. Paper pre-
sented at National Conference on India in the 21st Century. Mumbai: University of Mumbai.
Ranganathan, N. (2011). Puberty, Sexuality and Coping: An Analysis of the Experiences of Urban
Adolescent Girls. In A. K. Dalal and G. Misra (Eds.).New Directions in Health Psychology.(pp 141-
154). New Delhi: Sage. &

Razzack, A. (1991). Growing up Muslim.Seminar. 387. 30-33.

Thapan, M. (2001). Adolescence, Embodiment and Gender Identity in Contemporary India: Elite Women
in a Changing Society. Women's studies International Forum. 24(3/4). 359-371.

Documentaries and Films:

Alexander, A. (2014). Elee: The Invisible Child [Animation]. India: NID (Diploma Project).
Bandyopadhyay, M. (2006). Being Male, Being Koli [Documentary]. India: PSBT.

Sanyal, A. (Director). (2011). A Drop of Sunshine [Documentary}. India: PSBT.

Srinivasan, A. (Director). (2009). | Waonder... [Documentary]. India: PSBT.

Farooqui, S. and Hassanwalia, S. (2013). Bioscope: Non Binary conversations on Gender and Edu-
cation [Documentary]. India: Nirantar.




e~ UM R T

c-11 (d)
wafaxefig R

mamﬁmmm«:wmamma}mmwﬁzaﬁ;
mwﬁmémmﬁmmaﬁﬂmmﬁﬁw%ﬁaﬂmﬂimqﬂ?;ﬁw e
e T & W % & ol e e e 7 ey g @ ¥ e € v o
tﬁéiﬁzﬁmﬁaﬁusﬁlaﬁfhmm@%wﬁﬂzﬁawm@amﬂaﬁwm?ﬁ#ﬁ
memﬁ?ﬁmﬁi‘%mmmﬁdmaaﬂmugmv%alfammaﬁ
T T B R vt Rre @) smERen B Rerer § wa i 9g9 STavas 8 I §
Rreell Rafivst Wy @ Gatavoiia g @ S T @ W T TR A A W A W
P WO & S | 59 BT B RRrG, RiEwT B e veh AR g g iy 3 oy el @ e
mﬁmwwmswatmaﬁ\ﬁéﬁﬂﬁﬁmm}ﬁﬁﬁmw%ﬁm%mﬁ
wfre TfaReiig RIen ) BRI SO ¥ ST 8 W qer S R B 6 W |
Méﬁmwﬁwﬁaﬂiémmﬁéﬁm%quﬁﬁfﬁwmm
mm.wmmmawwmﬂaﬁmwgmﬁmm@m
¥ v T 8| guS W €, 98 wAe o 56 Riva @ ufig e w5 3 o Rererd) v i
TafaRoT B BN WA WA & TN ST daR o wod #1 3R ot ¥ et gor wafavolia R @t

Remerft oAl § ey @ wrd wliet @ el aed &1 wwiel & AmeE ¥ wfigsl B gafRe
% 9 UF W ghedr 99 qrg |
: Unit-1
ot Rrer @) wow Understanding Environmental Education
e Concept of Environmental Education: Meaning,

b Emf?r&ﬂ = L nature and major components.

R e Envirsrment and sustainable development.
o Tl Od waEa e o Relating environment with traditional knowledge and
o TAfawr 1 UNARS S Ud WRGRIE | cultural practices.

e Role of Education in creating environmental

omqﬂfﬂm:mmwﬂt
* TR W AR : W v o
wigRE AR-Rarer

: -ﬁummwhvvr:mamm_m,

g gt

o W R B e et

- Ris

- Unit-3™ ‘ : ]
o W\
Rk Understzndlng Local Environment .

* Local envi nt: Underst,

major Issues g of and|
* Environment and Co ity ; .
cultural practices mmunity: Local traditions and|

. 7 red Io I o y
fafder b, My o e, TP~ | Ways, role of media, ecotouric:m ' dlﬂeren]
qafavoiig Unit-4 —
(LR i — Environmental Education: Curriculum,

® The environment of school: Withii T 3
major issues < n@ e

Pedagogy and Teacher

i T e —
= fwat ¥ wafaror Leicroingti g
9 VR Rgavgel A ggar o g
R Tt R @ S i
W B U SR et

S

o Remer @ R w W et R
@ Rmoraes 7w -

o R 2 oot - Rneor 3 A e
T 3 Ry e s
TR T, & v, e &

B IR W :

* Environmental Education in School Curriculum;
Identification of topics related to environmental
gducation in school subjects and their analysis,
integrated approach.- towards environmental
education in school curriculum; idea of Green
Curriculum, ° o

o Understanding pedagogy for Environmental
Education at school for different levels.

* Role of teacher: Sensitive towards environmen-
tal issues while teaching, making Ecoclubs,
organising exhibitions, field trips, sensitive

towards the environment of schiool. -

Tffferal @ awr wwy
q’qfaq'u'[ HoTer 3 ,m awareness.
¢ 25 Ry 5 ﬁ Reem <1 . | ® An overview of constitutional provisions related to
o TR HRET W W 1 i t and its protecti
CalikEd
[ Unit-2
[ Yo AR g Major Environmental issues

o wyel, oot 3R arg awiefl uguer o Pollution related to land, water and air.
o Deforestation: Change in forest cover over time.

gl ﬁm: m{ﬁﬂ Wast: i d management
qoIT W o Waste generation and ma " n 2
* %S D « Environmental degradation and its impact on the

o TAfaROr T TR BT AT SHAT A B
YRy TR Ul $AIa

o £IF B9% 1 &1 |a TR Sy i g

o SieTarg gRad ;i W ot e

o YGRIE Td AT STERA 3 TiaR W

health of people.
» Green house gas emission and global warming.
o Climatic changes: Disturbance in weather cycle.
o Impact of natural-disaster/man-made disaster on

environment.

« Environmental issues in the context of Bihar.

3

o fAER @ dof # gl R

=04 )=

Scanned by CamScanner



/

Harvey, B. &Hallet, J. (1977). Environment and Society-An Introduction and Analysis. London:
Macmillan Press.
Kumar, D. K. Chubin, D. (2000). Scicnce, Technology and Society : A source book on research and
practice. London: Kluwer Academic Publication

Kumar, Krishna (1996). Learning from Conflict. New Delhi: Orient Longman.
National Council for Educational

NCERT (2006). Position paper on Habitat & Learning. New Delhi:

Research and Training.
' Pedretti, E. (2003).” Teaching Science, Technology, Society and Environment (SngSE)f;’fluczxst::oi:;, ir; ﬂlz:g
lucation. -
School Internship Programm

! Role of Moral Reasoning on Socio-scientific Issues and Discourse in Science
i Technology Education. Vol. 19, 219-239.
Raghunathan, Meena&Pandy, Mamta(Eds) (1999). The Green Reader: An introduction to Environmental

dabad: Centre for Envi Education

7

! Concerns & Issues. A
Scrase, T. J. (1993). Image, Idcology ar}d Inequality. New Delhi: Sage Publication - Séhbpl Intprné»hip\Prog?hm 3 Four month
UNEP (2013). Emerging issues in our global environment (year book).United Nations Environment ¢ (Se?:énd \}wr),_if‘ ‘ ﬁz‘ Tentatively October-January
{ Programme.
UNESCO - UNEP (1980). Environment Education: What, Why, How . .. Paris: Internatiqnal Education Tasks Details Marks
Series. : 1 | School Diary 10
UNESCO-UNEP (1990). Basic Concepts in Environmental Education. In Environment Education | 2 | Classroom Observation 20
Newsletter. Paris: UNESCO 3 | School Observation (Interaction with school management or 10
VidyaBhawan Society (1995). Report of the Semiriar on Environmental studies (23#-25" November, ° ¥ " Meeting with SMCs
1995). Udaipur 4 | Teacher-Student Dialogue (F@3) 10
Yencker, D., Fier, J. & Sykes, H. (2000). Environment Education and Society in the Asia~ Pacific. A 1 5 Professional Ethics 10
London & New York: Routledge Publication. 6 Project Work or Action Research 40
| sy, s (1985). ¥27 1 wataRon A e : el wRrer 7 | Teaching Practice Assessment by Mentor 100
(Learing Plan Transaction in Classroom) [ External Assessment 50
fas, 1993). IToPft TR & dreme. 73 fwd : Afefwiior |
S ) " Grand Total | 250
Reports and Journals for study
e Journal “Terra Green” by TERI, India. :
o Journal of Environmental Sciences, Elesvier r Y i
o\
96, — S -\
2 &=

Scanned by CamScanner




BACHELOR OF EDUCATION (B.Ed.) PROGRAMME : 25 Scheme of Study
Regular Mode

' 1* Year
(Under Self-Finance Scheme) = o ANNUAL DISTRIBUTION OF THE COURSES
Regulation amd Ordinance for Admission In t Courses No. Courses Name i
Education (Secondary) ! -ours Credit | Theory [Practicum*| \FUll
Programme Under Universities of Bihar | Goursel | Childhood and Growing Up 4 180 | 20  [100mars
. Course2 | Contemporary Indian and Education 4 80 20 100 marks
REGULATION Course3 | Learning and Teaching 4 80 2 100 ks
1. Preamble Course 4 Language across the Curriculum 2 40 10 50 marks
1.1 The Bachelor of Education programme, generally known as B.Ed. isa - | . Course 5| Understanding Disciplines and Subj ) m T T
professional course that prepares teachers for secondary level. ) i Course 6 | Gender, School and Society 2 40 10 50 marks
1.2 The Bachelor of Education Programme shall be under the faculty of Education. : 3 Course 7a | Pedagogy of a School Subject - Part 1 2 40 10 50 marks
_ Course Reading and Reflecting on Taxts 2 40 10 50 marks
2. Duration of Course , ‘ EPC1 e )
2.1 The B.Ed. programme shall be of two academic years. | gggsze Drama and Art in Education 2 40 10 50 ma:E\
© 2.2 AUniversity examination shall be held after completing each academic year. { —— - i
23 Working Days i ‘ y ! gg\érze Critical Understanding of ICT ‘ 2 4 10 50 marks
2.3.1 There shall be at least two hundred working days each year excluding ‘ Total .| 26 650 marks
the period of examination and admission. {
2.3.2 The institution shall work for a minimum of thirty six hours in a week. = 5

*Engagement with the Field : Tasks and Assignments for Courses 1-6 & 7a.
(five or six days), during which physical presence in the institution of
all the teachers and student-teachers are necessary to ensure their

2" Year y .
availability for advice, gridance, dialogue and consultation-as and * | * : ANNUAL DISTRIBUTION OF THE COURSES
- When x}e?ded' ‘ Courses No. Courses Name Credit | Theory |Practicum** l\fa“xlll\s
2.3.3 The minimum attendance of sivdent-teachers shall have to be 80% for B Comree7b | Pedoinmr of 2 Schodl Subor=Port 3 0 m 50 marks
all course work and 90% for school internship and practicum. - D

Course 8 Knowledge and Curriculum

80 20 100 marks
Course 9 | Assessment for Learning

80 20 100 marks

2.4 Curriculum

4
4

The B.Ed. curriculum shall be designed to integrate the study of subject knowledge, Cougel) _reafingioo oohislveSidiool ol D 2 Ll
human development, pedagogical knowledge and communication skills. The . S 11| OpmL o L d =
programme shall comprise of three broad curricular areas: Perspectives in Education, L Course | Understanding the Self LR T A s
Curriculum and Pedagogic Studies and Engagement with the Field. The courses under ‘ 2y
each of these curricular areas will be based on a close reading of original writings, & | X School Internship Rt i L
seminar / term paper presentations and continuous engagement with the field. . Total | 26 650 marks
Traqsactlgn of t.he courses sha‘ll bfe done using a variety of approaches, such as, case i *One credit is cqual to 16 houss for theory and for practicum 32 hours.
studies, discussions on reflective journals, observations of children, and interactions

**Engagement with the Field Tasks and Assissment for Courses 7b &‘8-10. . ¢ )
***Eqch student teacher will take one Optional Paper from the following Vocfn_xonaVWork Education, Health and Physical
*##4Peace Education, Guidance and Counseling, etc. and can alsa be an Additional Pedngogy Courses.

with the community in muitiple socio-cultural environments.
Information and Communication Technology (ICT), gender studies. yoga
education, and disability/ inclusive education shall form an integral part of the B.Ed.

ct{rriculum. Choice Based Credit System (CBCS) & Grade Point assessment (GPA)
will be applied in curriculum transaction.

(og yeees — =99
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3. Registration

i iversity shall have lo yet
Any such student who is not registered with tht.i respective g:t“:;sz;u):’ rc:] llis;te o
himself/herself registered with that University on paym b il FIeE reypetive
decided by the University. The students who arc nflt :?51
University shall not be allowed to appear in the examination.

. Examination o
4.1 To be permitted to appear in the examination
Education (R.Ed.) a candidate must have:

(i) Completed the courses of study prescrl})ed for

ii i i ive University as a student.

(i)  Registered with the respective | 4°50% 3 schoo]

(iii) Completed 80% attendance in theory classes an (
intemship and practicum of the total classes held.

(iv)  Completed the course in a maximum of three years from the date of
admission to the programme. ) ' L.

42 A candidate for Bachelor, of Education degree shall be examined in sixteen
papers carrying total of 1300 marks.

(a) There shall be five core courses carrying 100 marks each (80 marks for
Theory & 20 marks for Internal assessment) .

(b)  There shall be four core courses and two pedagogy of school subject
carrying 50 marks (40marks for theory and 1 Omarks for Internal
assessment) each.

() There shall be four Enhancing Professional Capacity (EPC) papers
carrying 50marks each, which shall be evaluated internally.

(d) There shall be one optional course to be offered in areas such as
Vocational/Work Education, Health and Physical Education, Peace
Education, Guidance and Counseling or an additional pedagogy course
carrying 50 marks (40 marks for Theory &10 marks for Internal
assessment).

(e) There shall be School Intemship programme for 250 marks in 2™ Year.
The marks shall be awarded on the basis of overall performance of the

_ student-teachers in the school during Intemship programme. The
institution shall maintnin cuiniilutive record of activities ofc.ich sludail-
tcacher during Intemship programme for the assessment of overall
performance. ’

4.3 The written examination in each of the theoretical core papers, pedagogy of
School subject &optional papers shall he of three hours duration.

4.4 For the evaluation of School Internship programme, there shall be provision of
one external examination to be conducted by the University after completion
of School Internship programme in 2 year,

4.5 Courses of study for Bachelor of Education examination shall be the same as

for the Degree of the Bachelor of

the B.Ed. Programme.

prescribed/approved by the Academic Council of respective University

000 =
e LU ) —
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4.6 A candidate who having completed the course, fails to appear at the
examination or fails to pass the examination, shall be allowed to take
subsequent examination on payment of prescribed examination fee within
being required to repeat the course again. However, this opportunity shall
be given only in one more examination, within a period not exceeding
three years from the date of admission. :

4.7 A candidate shall be allowed to appear in the final examination of
Bachelor of Education course only if he/she clears the 1* Year
cxamination. If he/she fails to clear the 1*' Year examination within the
stipulated period of three years from the date of admission he/she will
not be allowed to appear in the final examination. |, - : ¢

. Conduct of Examination and Moderation of Results

5.1  The examination shall be ¢onducted by respective University. The University
shall finalize the programme for the examination and will charge the approved
examination fee to conduct the examination. 5 &

5.2 - In order to pass Bachelor of Education examination a candidate shall have to
obtain at least 45% marks in each theory paper and 50% marks in each
practicum paper separately. A candidate not securing the above qualifying

~ marks shall be declared as fail. i 3
5.3 The name of successful candidates shall be arranged in order of merit as follows:

PER O A R
86 & Above h . O (Outstanding)
7610 85 o |+ A¥(Excellen)
661075 A (Very Good)
56 to 65 B (Good)
451055 . ~ - | C(Average)
Less than 45 D (Fail)

5.4 If any student fails in not more than in tow theory papers, he/she will be
promoted to 2* year course. But, he/she will have to clear all the backlog
papers before he/she is permitted to appear in the final examination.

5.5 All student-teachers are required to go for School Intemship programme for
four weeks in first year and sixteen weeks in second year to different schools
for practical.exposure. The weightage of internal assessment for engagement
with the field shall be 100 percent.

Award of Degree

Those who complete the programme successfully shall be awarded Bachelor of

Education degree by the respective University in prescribed format specifying

the Class/Division/Grade in which he/she was placed.

oo N
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»‘ I Admission and Selec

L1

ORDINANCT FOR ADMISSION
vtion Procedure 5. s helor of Educati v

A on to the Bache ion
!, f candidates for adr:l:lslla | be made on the basis of merit

: d : gt
me (B.Ed.) in Regull_z‘;t";gnducted by the respective Umversnly on.

fee of Rs. 1,000/~ h
Test fe y the co mpetent authority as and when

program
obtained in B.Ed.d %nrance
charge of approve ntrance Test
The Entrance Test fee may he revxscd b;

fgx;:g;m shall be made strictly in order of merit i.e. percentage of marks

i Entrance Test held for the purpose.
d by the candidate at the B.Ed. '
:::surerevatizn of seats for the candidates of reserved categories shall be as per
Stale Government’s rules.
There of 3% scuts will v t P
idates i.e. Visually Impaired (1%), Hearing In:lpalred (1%) &
Tl ; 3% seats are within the intake limit.

Orthopedically Handicapped (1%). These 3 ' ' :
Percentage of disability will be taken into consideration at the time of

selection. The 3% scats of PWD candidates shall be filled up within the seat
limit fixed for that particular category to which the PWD candidates belong to.

Appearance in the Entrance Test is mandatory. The reserved category.

- candidates shall have to submit a copy of the certificate mentioning that the

I W

1.10

candidate belongs to a particular reserved category from an officer not below
the rank of S.D.M. .
Joint B.Ed. Entrance Test will be conducted centrally by the University. Date
of B.Ed. Entrance Test will be announced by the University and merit list will
also be prepared by the University after cvaluation of answer books.
Admission-merit list'shall be prepared by the respective University; and seat
allotment will be done through Counseling.

List of admitted students must be submitted to the University within one
month after declaration of merit list.
Reservation of seats provided in the general ordinance for admission shall be
applicable only’when candidate fulfills the minimum requirements of Clause-
1,3.
After providing the opportunity for admission to the candidates having
descending orders of merit of lower qualification up to 1lic marks fixed hy the
respective University, if the reservation percentage of any reserved category is
not filled up shall be exchanged as per State Govt. rules.
!f_ atany tim? it is found that candidate has furnished any false information.
his/her candidate sl‘lal] be cancelled immediately and the deposited fee shall
be for and suitable legal action may be initiated.

—
. t\()u.::" e
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he reserved for Person With Disability (PWD) »

1.12 In case of any controversy or irregularity pertaining to 2 year B.Ed. Course

the respective University shall take the final decision as per approved
Ordinance and Regulations.

1.13  No such applicant shall be admitted, who in the opinion of Vice-Chancellor.

does not deserve to be admitted in the best interest of the University.
(specifying the ground for rejection).

2. Eligibility

T2l

2.2

3. Intake

The candidate with at least 50% marks either in the Bachelor’s Degree and /or
in the Master’s Degree in’Science/ Social Science/ Humanity/ Commerce.
Bachelor’s in Engineering or Technology with specialization in Science and
Mathematics with 55% marks or any other qualification/examination
recognized by the Academic Council of respective University equivalent there
to be eligible for admission to the programme.

No such applicant shall be admitted, who has not applied for the admission
within notified time or who. on being selected for admission, does not get
himselffherself admitted within specified time, except where the delay has
been condoned by the Competent authority tor some valid reason.

There shall be basic unit of 50 students, with a maximum of two units. This

intake capacity may be modified as per norms and guidelines prescribed by NCTE
time-to-time.

4. Fee
4.1

4.2

The fee structure for the two year B.F.d. course is recommended to be as
follows :

S. No. Fee Structure Amount (in Rs.)
01. Admission including Registration Fee (One time) 1,000.00
02. | Tuition Fee (Rs. 40,000/- x 2 = 80,000/-) 80,000.00
03. Examination Fee (1,000 x 2) =2,000/- 2,000.00
04, Development Fee (One time) 5,000.00
0s. Library Fee (One time) 1,000.00
06. Extra Curricular Activities (One time) 2,000.00
07. Skill Development / Lab Charges (One timt;) 2,000.00
08. Field Work/Educational hours (1000x2)=2000/- 2,000.00
Total 95,000.00

The fee structure for Two Year B.Ed. Course thus stands as 1st year 53,000/~
2nd year 43,000/-

The above mentioned fee structure can i i
only be changed/,
from the Hon’ble Chancellor. ’ B

N
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